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Author Note 
Faculty members have many different roles at community colleges, but the role that was 
explored through the research presented in this paper is that of advisor from a faculty 
perspective.  Therefore, the word “advisor” used throughout specifically denotes a faculty 
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Abstract 
A  Phenomenological Study on Academic Advising:  Perspectives of  
Community College Faculty 
Dianna O’Connor 
 
Retention and student graduation rates are a major concern for community colleges nationwide.  
As student dropout rates continue to climb and graduation figures languish, many studies have 
been conducted to investigate the causes of student attrition.   Numerous reports have found 
faculty advising to be a contributing factor in student retention, however much of the research has 
been compiled from the student point of view (Braxton & Mundy, 2002 & McArthur, 2005).  
Although a connection between student persistence and advising has been established, there is a 
need for further research from a faculty perspective in order to create a successful program, and to 
improve retention, and ultimately, graduation rates. The purpose of this phenomenological study is 
to explore, describe, and understand the academic advising experience of full-time faculty at a 
community college.  The research questions will focus on how community college faculty perceive 
their role in academic advising and explore their perspectives on the connection between academic 
advising and student retention.   The interpretive/constructivist research paradigm will use 
qualitative data to describe and understand community college faculty perspectives regarding 
student retention and academic advising.  
 
Keywords:  Community College, retention, faculty advising 
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A  Phenomenological Study on Academic Advising:  Perspectives of 
Community College Faculty 
Introduction to the Problem 
The American Association of Community Colleges (2015) report that approximately 47% 
of the 17.5 million undergraduates begin their postsecondary studies at two-year institutions.  
These schools provide access to college with open-door policies that offer admittance for higher 
education to an increasing population of first-generation, low-income, and high-risk college 
students (Radford, Berkner, Wheeless & Shepherd, 2010; Snyder & Dillow, 2012).  The mission 
of community colleges is founded on affordable tuition, local campuses, course flexibility, and 
support services to assist students with their economic and academic barriers (Bailey, Alfonso, 
Calcagno, Jenkins, Kienzl & Leinbach, 2004).   If achievement were measured solely on 
enrollment numbers, community colleges would appear to be very successful.   However, the 
National Center for Educational Statistics (NCES) reports that only 13% of community college 
students graduate within the expected two-year timeframe. These reports further indicate that a 
dismal 28% of students graduate community college within four years, double the prescribed 
amount of time (NCES, 2015).  Additional national statistics reflect that not only graduation rates 
but semester-to-semester persistence rates continue to plummet at these two-year institutions.  
According to federal data, 25% of students who enroll in community colleges do not return for a 
second term (Kolodner, 2015).  Statistics like these have thrust community colleges into the 
national spotlight, increased the awareness of stakeholders (accrediting agencies, policymakers, 
the general public, and taxpayers) regarding post-secondary completion rates, and intensified 
scrutiny on the quality and value of an undergraduate education. 
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American College Test (ACT) data confirms that while community college enrollment 
numbers have increased over the past 30 years their graduation rates have not (ACT, 2010).  
Thus, student attrition is not a new issue and retention has long been a problem for community 
colleges across the country.  Although these disappointing attrition and completion rates are not 
unusual and have made headlines for decades, increasing economic concerns have magnified the 
concern.  Nationwide, community colleges face a different landscape than they did a generation 
ago (Cook, 2014).  These two-year institutions are more accessible than other sectors of higher 
education and become the starting point for students with little knowledge of college 
expectations (DeAvila, 2011).  Consequently, community colleges are faced with a dilemma of 
divergent missions.  Specifically, the open door admissions policy that provides student access 
conflicts with increased expectations and completion priorities (Fain, 2014).  
The 2008 economic collapse and lingering budgetary concerns have brought marked 
attention to funding, spending, and the rising cost of higher education, even at the community 
college level (Harnisch, 2011).   College admissions and enrollment were once seen as the key 
component of college revenue and budgetary concerns were addressed by registering more 
students and increasing their tuition (Raisman, 2008).   Historically, states supported higher 
education funding to be predominantly based on the institutional headcount, or a census, taken at 
the start of a semester (Wild & Ebbers,2002),  The college census, the official enrollment of an 
institution, has been used to determine not only financial aid eligibility but also state and federal 
funding amounts (National Center Educational Statistics, 2015).  There were minimal financial 
incentives given to colleges for any measure other than headcount (Allen & Smith, 2008).  Today 
it is widely recognized that a key factor to growing college resources is not merely admitting 
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students, but retaining them (Cooper, n.d.).   Retention efforts, therefore, are becoming a primary 
focus in the strategic planning of many community colleges.  
Higher education has a pivotal role in providing opportunities for students to transform 
their economic futures.  The decline of educational attainment by American students over the last 
several decades has increased inequality and stymied our national economic growth (Orszag, 
2013).  Numerous studies link degree attainment with success and advancement in a global 
market (Sonfield, Hasstedt, Kavanaugh, Anderson, 2013).  President Obama (2009) has set an 
ambitious goal for educators to substantially increase the number of college graduates by 2020 
(Russell, 2011).  His proposal signifies the belief that an education is no longer a pathway, but a 
prerequisite to opportunity in a worldwide economy (U.S. Department of Education, 2015).  
Several educational reformations have adopted completion and career readiness goals which 
have transformed the measures of responsibility and efficiency for community colleges (AACC, 
2015).  
The American Association of Colleges and Universities (2012) state that “the 
commitment to expanding student access must be anchored in an equally strong commitment to 
educational attainment”.  The significance of student retention, as a measure of institutional 
effectiveness, is an important consideration in the operations of community colleges (Harnisch, 
2011).  In the prevailing environment of educational accountability, increased attention is being 
paid to the services, functions, and outcomes of community colleges, particularly as they affect 
student persistence and degree completion (Sidhu, 2006).  
Despite spending billions of dollars each year, the effectiveness of postsecondary 
education has not been assessed by evidence- based practices (Dwyer, Millett, & Payne, 2006).   
In this age of accountability, postsecondary institutions are now required to provide factual 
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evidence their programs are providing intended benefits, students are succeeding, and that these 
outcomes are being produced in a cost-effective manner (U.S. Department of Education, 2007).  
Consequently, many of the state and federal funding formulas previously based on enrollment 
numbers are now being redesigned.   Policy makers are looking beyond institutional inputs and 
focusing now on student outcomes as a measure of the quality of education at a postsecondary 
institution (Jaschik, 2013).   According to Bailey et al. (2004): 
Accrediting agencies, long criticized for an overemphasis on ‘inputs’ 
such as the credentials of the faculty and number of books in the 
library, are beginning to focus more on outcomes as a result of changed 
accreditation policies and demands from policymakers for greater 
accountability (p. 3). 
Federal programs, such as the Obama administration’s American Graduation Initiative 
and the U.S. Department of Education’s plan to tie funding and financial aid to college 
performance, to heighten the focus on retention and graduation rates.  Professional 
organizations, such as the American Association of Community Colleges (2015), are 
challenging institutions to shift emphasis from access to achievement in education.   In an 
economy fueled by innovation, the capabilities developed through education have become 
America’s most valuable economic asset (Association of American Colleges and Universities, 
2012). With economic projections indicating that two-thirds of all jobs in the future will require 
advanced training or education, economic and educational theorists believe that students must 
graduate college to be productive members of a global workforce (Berger & Fisher, 2013; 
McKiernan, 2012).   As a nation, improving the number of students who earn a college 
credential is considered necessary to boost economic influence worldwide and our ability to 
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expand our skilled workforce (Law, 2014; Kanter, 2011; Kirsch, Braun, Yamamoto & Sum, 
2007).  
Community colleges are now required to report performance measures based the 
graduation rate of first-time and full-time students completing a degree in three years (National 
Center for Educational Statistics, 2015).  This criterion concerns community college leaders 
because the same attributes and characteristics that define community college students now will 
determine the institutions’ performance statistics and success measurements (Smith, 2016).  The 
existing federal graduation rate, annually reported through the Integrated Postsecondary 
Education Data System (IPEDS) and the National Center for Education Statistics (NCES), omit 
large portions of community college populations and therefore the data may not be representative 
of an institution's overall success (Jenkins, 2014).   The majority of community-college students 
attend part-time; many transfer in from other colleges, or transfer out before earning a degree.   
All of these populations have been excluded in traditional graduation rate calculations and make 
it appear as if these students haven’t been successful (Bailey, Jaggers, & Scott-Clayton, 2013).   
These graduation rates provide misleading information regarding performance rates since the 
majority of community college students are not counted by the federal system (Jaschik, 2013).   
The federal methodology for measuring graduation rates remain the most frequently cited 
statistic used to gauge student success and the overall quality of an institution (Smith, 2016). 
However, educational experts believe that student success in college should not be documented 
only in terms of enrollment and degree attainment.  (Association of American Colleges and 
Universities, 2007).   
Higher education experts agree it is important to monitor graduation rates; however, in 
order to measure community college student success, diverse definitions of accomplishment 
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must be considered.  According to definitions found in research, retention and success may also 
be defined as:  (1) successful completion of  personal academic goals and/or degree attainment 
(Levitz, 2001); (2) students achieving clearly defined educational goals such as the number of  
course credits, enabling career advancement, or obtaining new skills (Tinto, 2012); (3) students’ 
successful academic and social integration into the college community (Bean, 2001); and (4) the 
alignment of students’ motivation, academic ability, and social skills (Cabrera, Castaneda, Nora, 
Hengstler, 1992).   Regrettably, the current definition of a successful institution often makes little 
distinction beyond enrollment and graduation rates (Hoyt & Winn 2004).  In an era of limited 
resources and increased expectations with public policy focusing on graduation rates as the 
measure of student success, institutions are experiencing increased pressure to improve these 
rates (Nutt, 2003). 
The literature on student retention has long recognized faculty advising as an effective 
strategy for improving student success and ultimate retention (McClellan, 2014 & Nutt, 2003).   
In 1987, educators Arthur W. Chickering and Zelda F. Gamson published an article entitled 
“Seven Principles of Good Practice for Undergraduate Education” based on research about 
teaching, learning, and the college experience.  This article highlighted seven important 
indicators that predict the quality of the students’ educational experiences.  Number one on the 
list is to encourage contact between students and faculty (Chickering & Gamson, 1987).   A 2004 
study compiled by the American College Test (ACT) found faculty advising to be an intervention 
responsible for higher than average rates of student persistence (McFarlane, 2009).   
Furthermore, the amount of faculty-student interaction was frequently a predictor of 
undergraduate satisfaction and retention.  Advising is an area where this interaction can occur 
naturally (Kim & Sax, 2009; Pascarella & Terenzini; Stage & Hossler, 2000).  Research has 
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shown institutions with high rates of retention have considerable faculty-student interaction and 
advising is a key factor.  (Astin, 1993; Krush & Winn, 2010, & National Academic Advising 
Association, 2005). 
An estimated 75% of advising done on college campuses in the United States is 
performed in some capacity by teaching faculty (Habley, Bloom, & Robbins, 2012).  Voluminous 
amounts of research on faculty advising and the varied delivery systems of advising exist, but 
within the information, there is little agreement on the best or most effective plan (Habley, 1997; 
Habley & Gordon 2008; National Academic Advising Association, 2014).   The faculty are 
involved in the most commonly used delivery systems which are conversely, the most criticized 
(Grites, 1978; Stage & Hossler, 2000).  Although faculty advising is often said to be an important 
piece in college student retention, its complexity is often underappreciated by institutional 
stakeholders which impact the overall outcome (Tinto, 2012; Drake, Jordan, & Miller, 2013).   
Part of the problem may be the lack of a common definition of advising and the fact that advising 
models differ widely across institutions.  According to the National Academic Advising 
Association (NACADA), there is no standard model of academic advising in community 
colleges nor is there a consensus on all the facets it should include.   Additionally, multiple 
definitions with diverse philosophies and designs exist (NACADA, 2013; King 1993). 
The primary responsibility of an advisor is to help students obtain information, develop 
skills, and achieve their academic goals (Kennemer & Hurt, 2013).  Advising, in and of itself, 
encompasses multiple aspects of the student's educational experience and incorporates the 
academic and student affairs divisions.  Advising needs beyond academic issues often complicate 
the role of the faculty advisor (Crissman-Ishler & Upcraft, n.d.).   Advising community college 
populations requires skills and knowledge beyond the area of academics because everything 
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about the college experience may be challenging to first-generation students (Hutto, 2015).  In 
order to be effective, advisors need to be familiar with admission processes, transfer regulations, 
financial aid requirements, payment plans, childcare, and other services generally associated 
more with Student Affairs.   Faculty may recognize the importance of comprehensive advising, 
however, they are experts in their field, and may not feel qualified to offer guidance in areas 
outside of academic issues (Allen & Smith, 2008).   
Further complicating the problem, faculty perspectives regarding their advising role also 
vary, but it is often viewed as an additional responsibility, not an integral part, and therefore 
relegated to a lower significance than teaching responsibilities (Wallace, 2011).   This distinction 
may impact the advising duties, causing them to be performed in a perfunctory manner, which 
could prove counterproductive in meeting the needs of diverse students (Crockett, n.d. & Kelly, 
2013).   Part of the problem may lie in the aforementioned lack of a uniform definition of 
advising.   Many institutions do not include advising experience as part of the recruitment or 
hiring criteria of faculty, which reflects the institutional values and defines expectations 
(Edwards, 2007).   The college’s mission and administrative priorities for faculty determine the 
amount of emphasis placed on advising (Kennemer & Hurt, 2013).   The low priority of advising 
is evident given official training is limited, formal evaluations are rare, and advising is not often 
factored in the tenure or promotion process.  (Cook, 2009; Demetriou, 2005; Habley & Gordon, 
2000).   Furthermore, faculty advisors are not encouraged to be part of decision-making 
processes which could lead to advising program or policy modifications (Habley, 2009).   The 
lack of reward or incentives for advising may impact faculty attitudes and influence the overall 
quality of advising (Dillon, & Fisher, 2000; Kennemer & Hurt, 2013; Titley & Titley, 1982).  
These factors may diminish or confuse the importance of faculty advising further complicating 
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the critical role it has in connecting students with opportunities to foster and support their 
success in college (Campbell & Nutt, 2008). 
 Student expectations of college are often misguided putting them at risk for dropping out 
and making them difficult to be retained (Demetriou, & Schmitz-Sciborski, 2011). Students 
frequently judge their entire college experience based on interactions with faculty members.  
Research conducted by the National Academic Advising Association (NACADA) has repeatedly 
demonstrated the powerful influences faculty members have on student persistence.  
Unfortunately, national surveys indicate that faculty advising consistently ranks among those 
services with which students are least satisfied (ACT, 2006; Astin, 1993; Keup & Stolzenberg, 
2004; NACADA, 2011).   Given that advising is a powerful predictor of satisfaction and student 
success, it presents a concern for institutional stakeholders that students rank advising so 
unfavorably (Allard & Parashar, 2013; Carey, 2008).   
Studies suggest that faculty advisors and their student advisees often hold divergent 
expectations of advising (Lynch, 2004; Mottarella, Fritzsche, & Cerabino, 2004).   A high 
percentage of students pursuing an advanced degree possess little knowledge of what college 
may be like.  As a result, their perceptions and expectations are often inaccurate, making them 
less prepared to deal with the challenges and struggles of higher education (Demetriou & 
Schmitz-Sciborski, 2011).  These students begin college with expectations that differ greatly 
from those of the faculty.   Students frequently confuse the role of the faculty advisors with that 
of their high school guidance counselors (Allen & Smith, 2008; Vowell, 1995).   According to the 
American Association of Colleges and Universities, studies have found the key difference for 
students between high school and college is the level and expectancy of personal responsibility 
(2012).  In high school, students are given authoritative direction regarding matters of education 
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whereas the role of the college faculty advisor is often more of a mentor or guide requiring 
student initiative and follow through (Smith, 2003).    Advising at a community college presents 
additional challenges given the fact that students vary greatly in academic ability, preparation, 
and experience, which makes meeting all their personal expectations a difficult and time 
intensive task. (Miller, 2012).  
Faculty advising, in the context of higher education, commonly refers to the process of 
assisting and facilitating students with the development of educational goals (Allen, Corriero, & 
Baldwin, 2010; Martin, 2004).  Advising in college presents a major shift in responsibility for 
high school students (Boylan & Saxon, 2012).   The underprepared student often requires a 
significant amount of assistance and explanation of rudimentary college skills and educational 
planning.   Given the complexity of college programs and the increasing diversity of students, 
effective faculty advising programs require cooperation and a campus-wide integrated effort to 
meet all the academic and social needs of the student population they serve (King 2002).  
The research that links faculty-student contact and its impact on retention is not disputed, 
but little research has been done on faculty perspective regarding their experience with academic 
advising and its ties to student retention (Habley, Bloom & Robbins, 2012).   Improving the 
quality of faculty advising is, thus, a critical and often neglected step toward student retention 
and institutional planning.  The lack of a systematic approach to defining faculty advising has 
been identified as a root cause of inconsistencies (Gordon & Habley, 2000).  The current 
emphasis on retention and college cost efficiency demonstrates the importance of studying the 
faculty perspective of academic advising.   Understanding the expectations for advising 
programs is crucial in order to address the needs of the faculty (AAC&U, 2012; Braxton, Vesper, 
& Hossler 1995). As the demand for accountability continues to grow, student success will 
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increasingly be used as a critical factor affecting funding for institutions of higher education 
(Zusman, n.d.).  Understanding the difference between faculty versus student views regarding 
their roles and responsibilities should offer ideas for bridging the gulf and aligning expectations 
Statement of the Problem to Be Researched 
Increased attention is being paid to the services of community colleges, particularly as 
they affect student retention and completion.   Faculty advising is an important component in 
accomplishing the goal of student success and a valuable means of student retention (Habley, 
Bloom, & Robbins, 2012).   The assessment of faculty advising, however, rarely considers 
multiple perspectives.  Student evaluations remain the most predominant form of advising 
assessment (Habley, 2004; Macaruso, 2007; Powers, Carlstrom, & Hughey, 2014). To better 
understand the complexities of faculty advising and connect advising to outcomes such as 
retention and degree completion, it is important to explore the perspectives of both the recipients 
of advising and the faculty who provide the bulk of advising (Habley, 2004).  Often, there is a 
divide or a failure to translate the findings of retention research into advising models that can 
guide institutional programs to enhance student success.  Studying the perspectives of faculty 
advisors may help connect the data.   While definitions vary, retention is, no more, but certainly 
no less than, successful education (Tinto, 2000).   Faculty advisors play a vital role in education 
and ultimate retention of students; however, there has been little research compiled assessing 
their own perspective regarding advising, their preparation for advising, or how they see it 
relating to student retention (Habley & Gordon, 2000).  Habley (2010) asserts that actively 
involving faculty in the advising process demonstrates how important their input is.  It may also 
lead to policy modifications and improvement of service.  
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This study will research and examine academic advising at a community college level 
from a faculty perspective.   These institutions provide educational opportunities to a wide 
variety of students, but predominantly offer access for underprepared, first generation students 
that might find advising services to be essential to academic success.  According to the National 
Academic Advising Association (2004),  “ First-generation college students do not have the 
benefit of parental experience to prepare or guide them with what is to be expected after they 
enroll, support for many of these students come from their advisors.”   The goal of this research 
is to explore community college faculty perspectives regarding their role and responsibility in the 
area of academic advising. 
Purpose and Significance of the Problem 
Application rates have surged over the past few decades and approximately half of our 
country’s college students currently begin their studies at a community college (Juszkiewicz, 
2016).  Two-year institutions provide access to college with open-door policies that offer 
admittance to higher education for an increasing population of first-generation college students 
(Hutto, 2015).   In terms of enrollment missions, the sustained matriculation efforts of these 
institutions have yielded impressive gains toward increasing access to education; however, it is 
well known that admission alone does not guarantee success. 
Many students arrive at community college unprepared, lacking the skills needed to adapt 
to new learning expectations, and the ability to navigate the complex requirements which make 
meeting the needs of this diverse population particularly challenging.  Community colleges offer 
flexibility, quality, affordability, and accessibility to students who may otherwise not attend 
college (Hasty, 2012).  Since institutions with open admission policies admit almost everyone 
who applies, the level of academic preparation with students attending these schools is broad in 
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range (Gardenhire-Crooks, Collado, & Ray, 2006). The Center for Community College Student 
Engagement (CCSSE) has identified risk factors that may impede student retention and degree 
completion (2015).  Community college students are often considered to be high-risk because 
they exhibit multiple factors that are known to jeopardize attainment of educational goals (King, 
2002).   The Center for Community College Student Engagement (2015) study concluded that 
risk factors include: 
●   academically underprepared 
●   being ineligible for financial aid 
•  requiring remedial education 
●   having to care for children (or other family members) at home 
●   working more than 30 hours per week 
●   being a first-generation college student 
●   attending college as a part-time student 
●   identifying the cost of attending college as a financial issue. 
The purpose of this qualitative phenomenological study is to understand the experiences 
and perceptions of community college faculty regarding the advising process and how it may 
impact institutional retention.  It is perceived that greater comprehension of this phenomenon can 
be used to inform future decisions that may impact faculty development and student retention 
initiatives.  In order to understand the complexities inherent in how faculty members perceive 
advising, a qualitative research methodology will be completed.  Faculty participants will be 
asked identical questions, but the wording will enable the respondent to express their unique 
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viewpoint, details, and information relevant to the individual experience (Gall, Gall, & Borg, 
2003; Turner, 2010). 
In-depth interviewing is a qualitative research technique that involves conducting 
intensive individual interviews with a relatively small number of respondents to explore their 
perspectives on a particular idea, program, or situation (Creswell, 2003).  The primary advantage 
of in-depth interviews is that they enable a more detailed personal perspective and provide richer 
information than what might be available through other data collection methods, such as surveys.  
By conducting phenomenological research, a greater understanding of the perspectives of 
community college faculty advisors will be developed. This will be achieved through qualitative 
data collection using one-on-one, face-to-face interviews, or through technology such as Skype. 
Additionally, one-on-one phone interviews will be conducted if faculty are unable to participate 
face-to-face via Skype.   This empirical research method will be used to gather data on faculty 
perspectives on academic advising at a community college.   The study will offer a perspective of 
faculty advisors in a community college setting to understand how they perceive the advising 
process and how it may relate to student retention.   
The proposed study will contribute to the existing literature by exploring the perspective 
that faculty members have toward their role in the academic advising process.  Information 
gathered may be used by college administration to gain an in-depth look at faculty advising, 
allowing institutions to better meet the needs of the faculty and students to improve satisfaction 
and retention.  It will also help to better understand deficiencies in training to better prepare 
faculty for successful advising and information from this study can be used to create professional 
development in the area of academic advising.   Additionally, findings from this study could be 
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used to fill a void in the research by presenting a study from the perspective of the faculty 
regarding academic advising. 
Research Questions 
 The study will explore the following questions: 
1.      How do community college faculty members describe their experiences with the academic 
advising process in regards to areas such as training, student engagement, institutional goals and 
learning objectives? 
2.      What are the connections between academic advising and student success from the 
perspective of community college faculty members? 
The Conceptual Framework 
Researcher Stance 
      The interpretive epistemology of this study is one of subjectivism, that is, 
individuals see the world based on their knowledge of the world.  The interpretive paradigm 
is relativism in that the view of reality is subjective and differs from person to person 
(Scotland, 2012).   This research is based on the ontological philosophy characterized by the 
belief that reality is subjective to the participants in the study (Creswell, 2003, 2014; Lincoln 
& Guba, 1986, & Scotland, 2012).  Interpretivists operate with the belief that reality is 
socially constructed and what is known is native or acquired within cultures, social settings, 
and relationships with others.  Operating from this perspective means that validity or truth 
cannot be grounded in objective reality (Andrews, 2012).  Therefore, two individuals can 
experience the same phenomenon and simultaneously have different experiences (Angen, 
2000).  Building on this ontological philosophy, the approach taken while conducting this 
research is that of a social constructivist (Creswell, 2003; Lincoln & Guba, 2000; Schwandt, 
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2000). This paradigm contends that the nature of reality is distinctive to a group based on 
their beliefs and experiences, and that knowledge is constructed rather than created 
(Andrews, 2012). 
To create an advising program that will be supported by faculty, it is imperative to 
understand their viewpoints.  Studies, compiled by ACT and NACADA, express a sense of 
frustration and miscommunication between faculty expectations and student expectations 
(Collier & Morgan, 2008, & McCleaf, 2012).   It is often assumed that college professors 
naturally understand the advising process. (Erickson, 2012).  However, the faculty members 
teaching at a community college are as diverse as the students or the institutions themselves. 
Faculty may be recruited from industry as well as academia (Fletcher, & Carter, 2010).   The 
role of the faculty advisor is often not prioritized or discussed during the hiring or orientation 
process.   Additionally, limited resources combined with under-trained staff and ever-
changing working conditions create barriers to developing an effective advising program.  As 
Coordinator of the Academic Advising Center, this researcher recognizes the importance of 
faculty advisors interacting with students outside of the classroom.  The contact made in an 
advising situation can ease student frustration and anxiety over attending college.  The 
constructivist perspective tends to observe the world through processes, experiences, and 
relationships.  Reality is subjective.  People experience reality in their own way and their 
perceptions, which are influenced by values, beliefs, knowledge, experiences, and mental 
models (Creswell, 2007).  By using a qualitative phenomenological research study, it is 
realized that the information gathered from the participants would be their view and 
understanding of the advising experience.  As the researcher and the primary instrument for 
data collection, it is important to bracket personal perceptions, suspend judgment and to 
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actively listen in order to be able to hear the individual voice and experience of the 
participant (Chan, Fung, & Chien 2013 & Moustakas, 1994). 
Conceptual Framework 
This study will examine the faculty at a community college in the Northeastern portion of 
the United States. For purposes of anonymity, the pseudonym Northeast Community College 
(NECC) will be used.   With a population that ranges between 15,000 and 17,000 students and 
382 full-time teaching faculty at the time of the study.  The members of the faculty are 
contractually required to participate in advising duties.  The goal of the research is to better 
understand academic advising from the perspective of faculty from multiple academic disciplines 
through interviews.  Through these discussions, faculty perspectives regarding training, 
professional development, methods, and modes of advising, will be examined.  The goals of this 
research will be explored through three research streams addressing the previously stated 
research questions. 
1.        Community college characteristics and their roles in working with students. 
2.       Factors that impact student retention and attrition at community colleges. 
3.       The relationship between faculty advising and retention of students in community 
colleges. 
 
 
 
 
 
 
COMMUNITY COLLEGE FACULTY ADVISING  
18 
 
 
Figure 1.1 Conceptual framework map of factors related to advising at a community college 
 
 
Community College Characteristics and their Changing Role in Educating Students 
Community colleges are traditionally two-year, public institutions that serve a vast array 
of students with diversified needs and goals (Cohen & Brawer, 2003).  They are also known as 
technical colleges, junior colleges, and county colleges. Historically, community colleges have 
been, and continue to be, a gateway to higher education; however, in order access to be 
meaningful, students must persist in college and complete their programs (Brown, King, & 
Stanley, 2011).  Many community colleges today face a funding crisis, enrollment growth that 
strains capacity (structural and staff), unsustainable rates of developmental education, 
unpredictable shifts in labor market demand, growing competition for enrollments and revenue 
from for-profit providers, and a loss of leadership of daunting proportions through retirements 
(Pusser & Levin, 2009). 
Economic Importance 
As a nation, our economic future lies with the students of today becoming productive 
graduates tomorrow.   The global economy is changing as countries develop and the educational 
stature of the population impacts potential growth (Duncan, 2017).  Worldwide rankings in 
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education reflect that the United States is steadily losing ground in global competitiveness and 
degree completion rates have declined or at best, stagnated (Humphreys, 2012 & Templin, 2011).   
To remain competitive in the global economy, degree attainment is crucial for our college 
students.  The changes in domestic and global economies have contributed to the belief that some 
post-secondary education is required, which is serving as the catalyst of the college completion 
agenda (Baldwin, 2014).  By 2020 economists believe that advanced training or postsecondary 
education will be necessary for 65% of the jobs, therefore, it is imperative that more of our 
students complete their education (Carnevale, Smith, & Strohl, 2013).   Concerns about these 
trends have moved this country from its traditional focus on increasing educational access to a 
concentration on educational attainment.  Increasing degree attainment is being explored through 
a variety of completion policies and programs many of which are now tied to financial funding 
(Berger & Fisher, 2013).  
Accessible Education 
Community colleges have traditionally been affordable, accessible alternatives to higher 
education for academically unprepared students.  These two-year institutions were designed to 
provide access to higher education for everyone, offering easy enrollment and a variety of 
programs (Kolodner, 2015). Community colleges, defined by their mission to promote and 
increase access to higher education by opening the door to post-secondary education wider than 
it had ever been opened before.  Incentives for access spurred enrollment, but the absence of 
incentives predictably left completion rates relatively unchanged (Hearn, 2015).   Under 
enrollment-based formulas, institutions are provided clear incentives to bring students in, but 
not to help students move along (Harnisch, 2011).    In recent years, policymakers have begun to 
push for reshaped forms of performance funding, focusing more intently on outcomes 
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(McLendon & Hearn, 2013).  More than ever before, the financial state of higher education 
systems and institutions is in the spotlight with the advent of outcomes-based funding policies.  
The Completion Agenda 
The national college completion agenda challenges the fundamental mission of open door 
policies of community colleges.   Although the commitment of access to education has remained 
strong, community colleges currently face a new dilemma: how to increase the number of 
students who not only enroll but leave with a credential (certificate or degree).  Due to their 
student demographics, community colleges face additional challenges with outcomes-based 
funding model (Hearn, 2015).  These newer outcomes-based approaches center on a shift from 
state inputs to campus outcomes, and from institutional needs to state priorities (Harnish, 2011).  
The change in the educational funding arena requires innovative approaches to institutional 
practices at every level and demand that community colleges re-imagine their goals and practices 
to better serve student needs (Pusser & Levin, 2009).   The growing emphasis on success 
(defined as completion), outcomes-based funding, and increased accountability may require 
community colleges to make strategic choices that may ultimately limit access (Baldwin, 2014).  
Access to education may have been the rallying cry of the 20th century, but the mantra of 
community colleges today is student success by degree completion (Dassance, 2011).  President 
Barack Obama called education the “economic issue of our time” and noted that over a third of 
America’s college students and over half of our minority students do not earn a degree.  
Therefore, beyond the need to open the doors of college to more Americans, there is a need to 
make sure they graduate (Dunham, 2010). 
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Student Attrition and Retention at Community Colleges 
The terms retention, persistence, attrition, and departure are often used synonymously to 
refer to the same thing: whether students succeed or not in postsecondary education (Yale, 2010).   
Therefore, it is important to define what is meant by the term student success.  Most institutions 
have defaulted to the understanding that success is defined by the graduation rate of the 
institution.  Public policy considers graduation rates as the percentage of incoming students who 
graduate within a prescribed amount of time after initial enrollment (Chapman, Laird, Ifill, & 
Kewal, 2011).  Only one-third of community college students completes a certificate or 
associate's degree within six years (IPEDS, 2015).  Data indicates that students who matriculate 
directly from high school to college, attend full-time, and remain continuously enrolled exhibit 
traits that positively impact success and graduation rates.  This is a stark contrast to the 
traditional community college student, primarily nontraditional students.  Most community 
college students are older having delayed their studies, attend school part-time, are employed or 
caring for dependents; and, as a result, struggle to balance personal, academic, and financial 
responsibilities (Center for Community College Student Engagement, 2014).  These are variables 
that institutions with open admissions policies have little control over.  Therefore, it is imperative 
that such institutions provide support through programs, strategies, and interventions, like 
advising, to help these students succeed. 
According to educational theorist Vincent Tinto, the level of student engagement impacts 
their development of goals and commitments, which results in a decision to persist in college or 
to depart from the experience (Demetriou, & Schmitz-Sciborski, 2011).  For community college 
students, the adjustment to navigating a new school, classes, and new learning environment can 
be very difficult (Hutto, 2015).  One of the best sources for increasing student engagement and 
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improving retention is through the faculty of a community college.  Faculty can serve an 
important role in a student’s transition to college as they are the first consistent contact that the 
student makes with the institution (Smith, Dai, & Szelest, 2006; Tinto, 1987).  The relationships 
formed through faculty-student engagement can foster student involvement in the institution 
increasing the probability of success at the institution.  Almost thirty years ago when Chickering 
and Gamson’s (1987) landmark Seven Principles for Good Practice in Undergraduate Education 
was published, faculty-student contact was first on the list.  Today in light of the ever-changing 
characteristics of the undergraduate student population, faculty interaction may be more 
important than ever.  
The Role of Faculty as Advisors at Community Colleges 
Historically, faculty members have not been expected to have a major role in the 
retention of students beyond grading their performance (Pattengale, 2010).   The role of faculty 
at community colleges is ever changing and now they are considered to be central to the 
retention process.  With increasing enrollments, and decreasing state and federal funding sources, 
quality faculty advising is needed to ensure that community colleges can achieve their retention 
goals (Nutt, 2003).   Faculty advisors often play a key role in connecting students to college. 
Specifically, with the majority of its student population comprised of first-generation high-risk 
students, faculty advisors’ focus is broad and involves providing support and direction to 
navigate the postsecondary system successfully (Snyder & Dillow, 2013).     
Advising has been linked to student retention for decades and faculty–student interaction 
outside the classroom has consistently been shown to contribute to positive outcomes, including 
persistence, educational attainment, as well as cognitive and social development (Pascarella & 
Terenzini, 2005).  In fact, faculty advising is recognized as one of the key components in higher 
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education institutions that directly impact student development (Kuhn, 2008, National Academic 
Advising Association 2008).   College surveys administered throughout the last forty years have 
consistently identified improving faculty advising as a strategy to increase student retention but 
student surveys regularly reveal little progress in crucial areas related to advising (Smith & 
Allan, 2014).  One of the primary challenges is to create a system from the vantage point of 
advising as an educational process, developmental in nature, and focused on student engagement 
and outcomes.   Viewing advising as an educational process plays a critical role in connecting 
students with learning opportunities to foster and support their academic engagement, 
satisfaction, and success. The strength and benefit of developmental advising is that it empowers 
the students to take ownership of their own educational goals and progress, too often advising is 
reduced to a rudimentary prescriptive process (Fosnacht, McCormick, Nailos, & Ribera, 2015).    
Advising, long identified as a vital element in any effort to retain students in higher 
education, remains an under-examined and under-prioritized activity deemed peripheral to the 
educational experience instead of an essential component (King, 1993; Hunter & White, 2004; 
McArthur, 2005).    The assessment of faculty advising services rarely considers multiple 
perspectives.  Student surveys remain the predominant form of advising assessment (Habley, 
2004; Macaruso, 2007; Powers, Carlstrom, & Hughey, 2014). To better understand the 
inadequacies of advising, it is important to explore the perspectives of both the student and the 
advisor (Hanley, 2004).  
Advising encompasses all aspects of the student's educational experience, often involving 
parties from both the academic and student affairs divisions.  The responsibilities of faculty 
advisors are often inadequately defined.   Even though the faculty understand that student 
advising is important, some features are considered marginal to the academic core (Allen & 
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Smith, 2008).  Matters such as financial planning, personal issues, and transfer information are 
viewed as outside of their expertise and traditionally handled by Student Affairs personnel.  What 
is often classified as faculty disinterest is more likely lack of advanced knowledge and one of the 
main explanations for the perceived absence of faculty in organized student retention efforts. 
The role of a faculty advisor may involve responsibilities such as creating student 
educational plans of study, providing college information and guidance regarding varied campus 
resources, informing students of academic policies and procedures, and formulating career 
and/or transfer goals (Krush & Winn, 2010).  Such responsibilities put faculty advisors in an 
integral position to promote student satisfaction, success, and retention.  The landscape of 
education has changed and nationally more of the student success initiatives have shifted to the 
academic realm.  Today, accrediting agencies, policymakers and taxpayers are demanding higher 
levels of accountability regarding student outcomes and the value that education delivers (Levin 
& Wagoner, 2006).  This is a shift that has institutions turning to their faculty advisors to 
improve dismal retention numbers and they may experience institutional pressure to increase 
retention and improve graduation rates (Pattengale, 2010). 
  A recent report from the Center for Community College Engagement (2014) found that 
the frequency and quality of interactions with faculty create a positive effect that resulted in 
higher retention rates.  Although students are ultimately responsible for their education, faculty 
advisors have the potential to impact their decision-making.  Advising is an opportunity to build 
relationships and provide mentoring to students (Allen & Smith, 2008).  Therefore, examining 
advising from the perspective of community college faculty may improve connections with 
students, support retention efforts, and enhance completion priorities.   
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Definition of Terms 
Academic Advising – For the purpose of this study, Advising will be described as 
addressing the college informational needs of students combined with the process of 
aiding students regarding educational and career planning based on their values, interests, 
and abilities (Habley, 2003).    
Academic Process – How the advisor is trained, and implements advising services for 
students (Crockett, n.d.)  
Academically underprepared - academically unprepared students often have no idea 
how to go about earning a degree; they do not know what steps they must take or the 
particulars of what institutions expect of them.  Academically underprepared students 
often have a negative self-concept with respect to the academic environment, are poorly 
academically prepared, and have low expectations; making them difficult to retain (Miller 
& Murray, 2005).  
At-risk student - An at-risk student is someone who comes to college academically 
unprepared and is likely to encounter significant problems. Further defined as a student 
who comes in who is first-generation or has a physical or economic challenge? At-risk 
students are likely to drop out of college (Pattengale, 2010). 
Attrition – Departure from higher education without a degree or other credential (Wild & 
Ebbers, 2002).  
Community College - Sometimes referred to as junior colleges, community colleges or 
technical colleges.  They are two-year schools that serve a vast array of diverse learners 
and provide affordable postsecondary education as a pathway to a four-year degree   
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Community Colleges award applied associate degrees, associate degrees, and certificates 
(AACC, 2015). 
Completion movement - A national political and social movement calling for an 
increase in the graduation rates at American community colleges. Efforts to improve 
retention and persistence would fall under the umbrella of the completion movement. The 
process of individual community colleges designing plans or changing policy and 
practice in the hopes of improving graduation rates is viewed as part of the completion 
movement (AACC, 2010). 
Degree Completion - finish all course requirements so that degree may be conferred 
(Commit to Complete, 2015) 
Faculty Advisor- Full-time professor, or teaching faculty with the responsibility to 
academically advise students (Habley, 2012)  
First generation - A first generation student is someone who does not have a parent who 
has a college degree (Chen, 2015). 
Student success and retention - These terms are often used interchangeably, although 
student success is a more positive term. For all practical purposes, they are synonymous, 
but retention is associated more with the numbers or rates of those of a school's first-time, 
first-year student who continue/ persist at that school the next year Goldrick-Rab, 2014). 
 
Assumptions, Delimitations and Limitations 
Assumptions of the Study 
● The teaching faculty has knowledge and experience with advising students. 
● The researcher assumes that faculty participating in this study will answer each question 
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honestly and to the best of their ability based on their advising experiences. 
●  The interviews conducted will offer insights and constructive discussion on improving 
academic advising. 
Delimitations of the Study 
● The study is narrowly focused by utilizing only one community college in a suburban 
setting in the northeastern portion of the United States and its full-time faculty. 
● The faculty is contractually required to advise students.  
● The study will not include adjunct or part-time faculty members because they do not 
advise students. 
Limitations of the Study  
● The perceptions of meeting the advising goals are open to participants’ subjectivity.  
● The instrument used is a researcher-developed instrument, and not widely validated. 
● The research is limited to one community college and therefore generally limited.  
 
Summary 
Community colleges are facing several critical issues with tuition costs escalating and 
completion rates declining. The public, legislators, and employees are pressing schools to be 
more accountable for the product they produce (Baker & Griffin, 2013).  Student success is 
defined as a paramount concern for institutions nationwide.  Community colleges are 
increasingly aware of the urgency to substantially increase the completion of certificates and 
degrees. Having more successful community college graduates is essential to sustaining our local 
and national economies as well as maintaining strong communities with engaged citizens.  This 
will create an unprecedented need for improving retention and degree completion rates.  In direct 
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conflict with this is the fact that financial restraints and funding challenges have administrators at 
many two-year institutions reevaluating their advising process as it relates to student retention 
(Garza & Randall, 2014) One strategy that has regularly been identified by campus policy 
makers as important to improving retention rates is faculty advising (Habley, 2004).    
The need and the value of faculty advising are clearly documented in studies and frequent 
student-faculty interaction positively impacts student success, satisfaction, and retention; 
however, negative perceptions persist regarding faculty advising (Dillon & Fisher, 2000, & 
Habley, 2010).   It is easy for faculty advising, or lack thereof, to be the scapegoat for high rates 
or attrition, primarily due to national surveys which continue to identify advising as a key area of 
student complaints (Habley, Bloom, & Robbins, 2012).  How to foster successful students is a 
question that has remained debatable.  Literature suggests that having a positive relationship 
between faculty advisor and advisee results in greater success. According to Tinto, frequent 
faculty-student contact in and out of the classroom is the most important factor in student 
motivation and involvement (2012).   Academically underprepared students often have no idea 
how to go about earning a degree. They do not know what steps they must take or the particulars 
of what institutions expect of them. Advising is an area that can provide students with contact 
from college personnel outside of the classroom.   
There is a gap between expectation and experience within the realm of academic 
advising.  The difference between faculty expectations and student expectations may contribute 
to their low success and satisfaction rates (Perna & Jones, 2013).  In order to create advising 
programs that will increase student success and ultimately retention, faculty advising must be 
examined.  Student perceptions are well documented, but to have a full picture the faculty 
perspectives on advising must be gathered.  Once understood, both perspectives (faculty and 
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student) may be used to address retention concerns.  Faculty advising, therefore, as a determining 
factor that impacts student retention at two-year institutions is an important area of research.  
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Chapter 2:  The Literature Review 
This chapter will explore key ideas related to the experiences of faculty advisors at a two 
year school setting.  This is done by focusing on literature that analyzes community colleges 
geared specifically at understanding the role of advisors. 
Community Colleges offer Gateways to Opportunity 
Community colleges are inclusive institutions that provide educational opportunity to a 
vast array of diverse learners and specialize in applied associate and associate degrees as well as 
certificates.  In times of economic uncertainty, community colleges offer an affordable pathway 
to higher education.  The American Association of Community Colleges (2015) indicates that 
enrollment has increased over the past several decades and two-year institutions now enroll close 
to half of all U.S. undergraduates (National Center for Education Statistics, 2008).   Increased 
enrollment figures have raised public scrutiny and led to a closer examination of the educational 
results of these institutions (Darby- Hudgens, 2012).   Although community colleges play an 
important role in creating access to postsecondary education, they face great difficulty producing 
graduates.  The ability of students to persist and complete their educational goal is a key measure 
of student and consequently, institutional success, but data from the National Center for 
Educational Statistics (NCES) reveals that only 13% of community college students graduate 
within two years (Chen, 2015). If this trend continues, the current generation of college-age 
Americans will be less educated than their parents for the first time in the history of the United 
States (OECD, 2014)   
Community colleges have a more complicated and difficult retention pathway because 
they are likely to attract students who are more academically unprepared for higher education 
than those who attend four-year institutions (Hagerdon, 2010).    Given the unique nature of 
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community colleges’ multiple missions, scholars and policymakers often disagree on the nature 
and the effectiveness of the institution (Pusser & Levin, 2009).  In the current educational 
environment of increased accountability, retention plays a significant role in measuring 
institutional effectiveness.  Additionally, retention rates impact not only the school, but our 
country and future competitiveness in the global economy (Martindale, 2011).  The current 
interest in community colleges and completion rates is in part tied to the belief that a college 
credential is needed to boost economic competitiveness and maintain a strong a national 
economy (Beliveau-Dunn, 2015).  For years, studies have indicated that the majority of future 
jobs will demand high-level knowledge, critical thinking and advanced skills, making a 
postsecondary credential valuable for employment.  The United States is currently facing an 
alarming education deficit that threatens our global competitiveness and economic future. 
(Kirsch, Braun, Yamamoto & Sum, 2007).  Increasing community college graduation rates is 
important to maintain economic mobility for students and necessary to develop a workforce 
capable to meet the rising demand for highly skilled workers (AACC, 2012).  Today, community 
colleges are being tasked with a key role in the nation’s efforts to double the number of college 
graduates in the next ten years.  In light of the completion imperative, community colleges are 
facing a paradigm shift from emphasizing access to emphasizing completion creating complex 
challenges to the guiding mission of these schools (Mullin, 2010).    
To address the lackluster graduation rates and climbing attrition figures community 
colleges have engaged in a variety of activities to increase retention and decrease attrition rates 
(ACT 2001, & Tinto, 2012).   Several theories have emerged over the last several decades 
ascertaining the link between student retention and campus involvement prompting institutions 
to reexamine their retention strategies.   Plans include orientation programs to ease the transition 
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to college, academic boot camps to expedite remedial course completion, early alert systems to 
detect and address at-risk behaviors, and student success courses focusing on non-academic 
deficiencies have been implemented Jenkins, 2014).    Tinto (2012) believed that if a student 
does not achieve academic or social integration he or she will be likely to leave school before 
completing a degree.  While some of these new initiatives address the role of faculty advising, it 
remains under-acknowledged in strategic plans.  Research suggests that regular, quality, personal 
interactions between faculty advisors and students create conditions that fosters success and 
enhance the probability of retention that eventually leads to graduation.  Therefore, a good 
advising program may be the key to student satisfaction and ultimately success. 
A National Survey of Academic Advising (2011) compiled by National Academic 
Advising Association (NACADA) revealed that approximately 75% of colleges today use faculty 
advisors in some capacity (Selingo, 2014) and Habley (2012) noted that 48% of colleges 
surveyed rely solely on faculty as advisors.  Research has shown that faculty advising impacts 
institutional imperatives including student retention, student satisfaction, and most importantly, 
student success (Creamer & Scott, 2000).  With increasing budget cuts, faculty acting as advisors 
is often considered a financially prudent and sound choice for many colleges (Kelly, 2013 & 
King, 2002).   The need and the value of faculty advising are clearly documented and should be 
included in assessment equations (Dillon & Fisher, 2000).  Few researchers have looked at 
advising from a faculty perspective despite the predominant involvement of faculty advising at 
most institutions of higher education and its central role in student success.   Analyzing advising 
programs from varied perspectives (students, faculty, institutional) is important in order to 
understand the unique challenges and barriers that impact each stakeholder. The perceptions that 
faculty advisors have regarding their roles and responsibilities in terms of academic advising is 
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an important area to examine but little research exists exploring the attitudes of faculty on their 
advising experience.   
Academic advising is the very core of successful institutional 
efforts to educate and retain students.  For this reason, academic 
advising … should be viewed as the ‘hub of the wheel’ and not just 
one of the various isolated services provided for 
students…academic advisors offer students the personal 
connection to the institution that the research indicates is vital to 
student retention and student success (Nutt, 2003). 
 
The goal of this chapter is to provide literature that supports the conceptual framework of 
this study.  Accordingly, the literature situates the context of the study by: (a) providing the 
reader with a brief overview of the historical development of community college, the 
ramifications of establishing an open door policy and its distinctive student population, (b) the 
history and development of advising and its role in retention, and (c) describing the delivery 
models of advising and the role faculty have and its impact on retention.  Through a literature 
review, the role faculty plays in student retention, success, and ultimately degree completion will 
be examined.  Building upon the literature, a study will be conducted on academic advising 
programs from the perspective of faculty advisors and their role and responsibility in terms of 
academic advising at the community college level.  To fully examine academic advising from a 
faculty perspective the study will begin with research into academic advising specifically at a 
community college level, including factors that faculty believe impede success and examining 
the perceived faculty roles and responsibilities of faculty advising.   
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Historical Overview of Community Colleges 
Access for all is the hallmark of the U.S. postsecondary system of education.  The first 
official community college was founded in 1901 in the United States in Joliet, Illinois. 
(American Association of Community Colleges, 2014).  It began as an experimental, post 
graduate high school program that academically paralleled the first two years of a four-year 
college or university (Board, n.d.).   It was designed to accommodate students who desired to 
remain within the community yet still pursue a college education (Ratcliffe, 1986). Within a few 
years, the concept had grown to include students not only from the neighboring high school but 
the “community” (Ratcliff, n.d.).  The original school that began with a mere six students, today 
enrolls over 35,000 community college students (AACC, 2015).   
Junior colleges were developed to address the need to expand opportunities for students 
by providing an education beyond high school and since their inception they have evolved to 
become the most accessible of all higher education institutions (Board, n.d).   This American 
invention was designed to be publically funded, community-based, and enable students to go to 
college by eliminating financial constraints.  They were created with the mission to educate a 
more skilled workforce to meet the changes and challenges of global economic competition 
(Phillippe & Patton, 2000).  Enrollment increased throughout the century, particularly during 
the1920s and 1930s (Board, n.d.).   To ease widespread unemployment during the Great 
Depression, community colleges began offering job training programs (AACC, 2015).  
Enrollment continued to grow after World War II with the passage of the Serviceman’s 
Readjustment Act, commonly known as the GI Bill.  This Act was conceived to help the 
economy absorb the returning military, to prevent unemployment surges, to reward veterans for 
their service, and improve their skills (Vaughan, 2016).    The 1947 Truman Commission Report, 
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further defined community colleges by calling for the establishment of comprehensive, 
affordable education programs to meet the needs of its community and thereby opening the doors 
of higher education to broader and more diverse populations of students (Cooper, n.d.).   
Community colleges throughout the 20th century continued to become centers of 
educational opportunity for millions of students (Phillippe & Patton, 2000).  In the 1970s and 
1980s, public policy was focused primarily on access to education, with federal and state 
legislation aimed at reducing barriers to higher education for minority students (Swail, 2001).   
The focus shifted from educational access to issues of choice, affordability and persistence 
during the 1990’s and since 2000 much of the attention has been on improving the first year 
experience for students and continued success toward degree completion.  The 21st century has 
ushered in an era of public policy creating a culture of institutional assessment, evidence based 
decision making, accountability, cost reduction, and a heightened focus on increasing the number 
of college graduates. 
Community College  Open-Door Policy 
Community colleges continue to serve a vast array of diverse learners and specialize in 
graduation toward diplomas in a variety of associate degree programs and certificates.  Today, 
more than 100 years after the first community college, the number of institutions nationwide has 
grown to 1132; with over 1,000 public, 115 private and 31 Tribal community colleges, according 
to the American Association of Community Colleges (2015).   Community Colleges provide a 
valuable post-secondary opportunity by offering affordable and accessible education to a wide 
variety of students (AACC, 2015).  The role or mission has remained the same and they have 
evolved to include workforce, community, and developmental education and lifelong learning.  
Community colleges provide access to higher education for those who plan to continue their 
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education at the four-year level, as well as for those seeking career-technical education, and for 
students who choose or are unable to attend a four-year college (Ratcliff, n.d.).  
Designed to operate with an “open-door” admission policy, community colleges offer 
access to higher education to a diverse student population with an extensive array of needs 
(Mullin, 2010).   Community colleges serve large populations of low-income students, students 
from ethnic and racial backgrounds generally underrepresented in four-year institutions, adults 
with work experience, recent high school graduates, often students first in their families to attend 
college (Kolodner, 2015).  Community colleges are also multipurpose institutions, and students 
have diverse goals, including short-term continuing education, retraining, intellectual 
development, certificate and degree attainment and pre-baccalaureate credentialing (Passer & 
Levin, 2009).  According to the American Association of Community Colleges (2015), almost 
half of all undergraduates attending college in the United States are enrolled in community 
colleges.  These institutions are more than just a starting point, they prepare students to transfer 
to four-year schools and are critical to building a stronger more competitive workforce (King, 
2002).     
However, the open access model is not without its problems and while the educational 
value is clear, retention and graduation rates remain the crucial problem.   In recent years, student 
persistence, satisfaction, and success have been a major concern for community colleges (Nutt, 
2013).  As laudable as the open door policy is, it creates an influx of students enrolling beyond 
their academic abilities, who often fail or leave in short order (Hasty, 2012).  The fixation on the 
national completion agenda focuses on student outcomes and degree completion as the priorities 
(Bean, 2001).  By capitalizing on the benefits of advising, faculty can more effectively help 
students to, not only select the courses and programs most appropriate for their skills and goals, 
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but also create a longer term educational plan that will help them stay in school and on track to 
achieve their goals (ACT, 2006).   
Student Populations of Community Colleges  
Community colleges continue to become a more diverse environment in terms of gender, 
ethnicity, race, social class and age (Priest & McPhee, 2000).  While the academically 
underprepared represent a significant portion of the population, the flexibility offered by 
community colleges attracts older, nontraditional, part-time students who work and have family 
responsibilities outside the classroom to attend to (Weiss, 2004).  Traditionally, community 
college students spend less non-academic time at school due to those other responsibilities, and a 
true campus connection is often lost.  Although community colleges educate nearly half of 
United States undergraduates, fewer than half of those who begin their studies, with the goal of 
earning a degree, have succeeded six years later (Lumina Foundation, 2014).  National data on 
the semester-to-semester persistence of these students indicates that only a quarter of them enroll 
in a second semester.  That number drops to one-fifth of students when looking at those who 
continue to the third semester (Jagger & XU, 2011).    Successful efforts to retain students, 
particularly those who struggle to persist and are prone to withdrawing, have been linked to 
contact with faculty (Tinto, 2012).  Furthermore, the positive effects of student contact with 
faculty outside of class has been found to have a direct effect on educational outcome for all 
student types and in particular, the at-risk students (economically disadvantaged, first-generation 
college students) the majority of community college populations (Cuseo, 2008). 
Student Retention at Community Colleges 
Part of the problem is that going to college has changed drastically over time.   The face 
of college students is evolving and no longer fits the traditional image. Community colleges 
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serve large populations of low-income students, students from ethnic and racial backgrounds 
who are generally underrepresented in four-year institutions, adults with work experience, 
younger students straight from high school, and students who are the first in their families to 
attend college (AACC, 2015).  For many, maintaining employment, raising children, and caring 
for older family members, are all being juggled while pursuing a college degree.  Community 
college students have varying life circumstances but the overwhelming majority live at an 
economic level where they must work.  Studies show that half of community college students 
work full time and perhaps should be considered workers who attend college, not students who 
work (Puser & Levin, 2009).   Although the percentage of students enrolling in Community 
Colleges has increased since the 1970's according to the Center for Education Benchmarking 
(2015), the graduation rates have continued to plummet (Phillips, 2014).  According to the 
Commit to Complete Program, (2015) the rising cost of tuition, extensive remedial programs, 
combined with work and family responsibilities are key factors impacting retention.   
Additionally, enrollment rates for academically unprepared students have also increased, states 
Phillips (2014).  Underprepared students are characterized by deficiencies (parents’ highest level 
of educational attainment, economic factors, transitional factors, and academic concerns) that 
cause difficulties in achieving their college objectives (Fain, 2014 & Frost, 1991).  
America’s Community Colleges have become dropout mills (Shipley, 2015).   Thomas 
Bailey (2011), director of Community College Research Center at Teacher's College, said: 
"Students don't know what they want and we don't have a good way of helping them figuring it 
out so it's not surprising they get lost and drop out."    The "Pathways to Prosperity" study by the 
Harvard School of Education (2011) showed that out of 18 countries tracked, the United States 
finished last for the percentage of students that finished school with degree completion.  
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President Obama has highlighted national concerns over the high dropout rate challenging the 
nation with his American Graduation Initiative.  This initiative has the goal of having the highest 
proportion of college graduates in the world by 2020.  One major concern is that this initiative is 
just another plan to get students to enroll in college.     
Creating the conditions that foster student success in college has never been more 
important.  “Failure to retain students not only hurts our institutions financially; it also reveals a 
failure to carry out our mission of student success”, according to O’Brien- McElwee (2013).  For 
every student who drops out of college, society loses an opportunity.  Global markets demand 
higher skills and education, and students who drop out of college leave a gap that is not 
necessarily filled by domestic students. Furthermore, the current cost of community college 
drop-out rates to taxpayers is high.  The High Cost of Low Graduation Rates by the American 
Institutes for Research (2011) shows that:   
1. State and local governments appropriated close to three billion dollars to community 
college full-time, degree-seeking students who did not return for the second year. 
2. States spent more than 240 million dollars in additional money in student grants to 
support full-time students who did not return to their community college for the 
second year. 
3. The federal government spent approximately 660 million dollars in student grants to 
support full-time students who did not return to their community college for the 
second year. 
4. In total, almost four billion dollars  in federal, state, and local taxpayer monies in 
appropriations and student grants went to first-year community college dropouts 
(Schneider, M., & Yin, L.,2011). 
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The mere notion of retention is grounded in student success (Tinto, 2002).   Retention-
related activities focus on providing a campus environment where students successfully complete 
their goals and complete their academic program or graduate from an institution.  For community 
college students who are frequently coping with multiple challenges and obligations, engagement 
is a critical factor.  These student departures lower the graduation rates and can also have an 
enormous economic impact on the college.  The cost of recruiting students to fill their abandoned 
seats is much more than the cost of retaining students (Nutt, 2003). Student success through 
educational achievement and graduation is directly linked to the economic vitality of our 
communities and our nation.   
The Cost of Student Attrition 
Globalization is driving changes in our economy, and the need for an educated workforce 
has never been greater. Without community colleges, millions of students and adult learners 
would not be able to access the education they need to be prepared for further education or the 
workplace.   The issue of retention is a persistent problem in higher education. Student retention 
is a complex issue because it encompasses so many variables (financial, academic and social) 
which make creating solutions even more complex.   Community college students have a much 
higher potential to drop out due to their characteristics and studies completed by ACT (American 
College Test) reveal that the dropout rate increases 20-40%  if students are enrolled in remedial 
courses (CCCSE, 2016).   Additionally, many community college students are distracted by job 
and family responsibilities which are contributing factors to the dropout rate.  Every student that 
drops out of school represents an investment loss by the taxpayers (Schneider & Yin, 2011).  On 
average, each community college dropout costs 17,700 dollars in federal and state financial aid 
funding (DeAvila, 2011).   
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The cost of attrition is something colleges can no longer ignore, especially facing fiscal 
cutbacks, budget decreases and surging operating costs (Braxton, 2000).   Student retention is 
important for many reasons, but for financial reasons, it is imperative because financing, tuition, 
and institutional support through federal and state funding have been based on the size of the 
student body and now, graduation figures.   The decrease in budgets and economic cutbacks 
catapult the need to increase the efficiency in providing services for the student population and 
community colleges are becoming more businesslike in thinking (Levin, Kater, & Wagoner, 
2006).   There is a percentage of natural attrition that will occur despite all efforts, but 
preventable student attrition should be the concern, and therefore, retention efforts should focus 
on the predictable and preventable traits that might lead to student departures (Hasty, 2012).   
While many studies have been compiled on attrition and retention, there is little agreement on 
pinpointing the one thing that reduces the attrition rate other than faculty interaction with 
students outside the classroom.  Based on extensive experiences with colleges interested in 
promoting student retention, almost forty years ago, Lee Noel (1978) stated that: 
It is increasingly apparent that the most important features of a 
“staying” environment relate to the instructional faculty. Students 
make judgments about their academic experience on the basis of 
such factors as quality of instruction, freedom to contact faculty for 
consultation, availability of faculty for consultation, and faculty 
involvement outside the classroom (p. 96-97). 
Community college students have a wide, diverse range of needs (academically and non-
academically) and tend to be uninformed (Drake, Jordan, & Miller, 2013).   As, primarily, first 
generation college students, support and understanding of college policies are often lacking and 
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this transient student body presents enormous retention challenges to community colleges.  But 
having more successful community college graduates is essential to sustaining our local and 
national economies as well as maintaining strong communities with engaged citizens (Bloom, 
Hutson, & He, 2008). In recent years, research has demonstrated that the factors that contribute 
to student satisfaction and ultimate success are orientation programs, academic support services, 
developmental classes, and repeatedly at the top of the list has been advising (Drake, Jordan, & 
Miller, 2013). 
Advising is said to be a crucial component in all students’ experience in higher education 
and provides a vital connection to campus personnel and resources which encourage persistence, 
retention and create a pathway to graduation (Habley, Bloom, & Robbins, 2012).  The retention 
literature demonstrates that academic advising is an effective strategy for improving student 
success (Nutt, 2003).  Even with this knowledge, many colleges struggle to define, develop, and 
maintain an effective advising program (McDonald, 2005). 
 An Overview of Academic Advising  
The role of advising has shifted as student populations have changed over time (Board, 
n.d.).    The roots of advising can be traced back to the conception of American Universities 
when professors acted "in loco parentis".   This Latin phrase translates as "in the place of a 
parent" (Lee, 2011).   It meant that the institution was responsible for not only the education but 
the health, welfare, morals and safety of its students.  Student activism in the 1960's eroded the 
concept and eventually led educational consumerism and a growing concern with student success 
(Farley, 1994).    Viewing the student not as a child, but as an adult coupled with the belief that 
success outside of the classroom was important in the overall student development redefined the 
relationship between the institution and its students (1994).    In loco parentis has been replaced 
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by the philosophy that students are responsible for their own survival and relate to their 
experiences in the same way that other adults relate to their environments (Lee, 2011).  
  The 1970's marked the onset of falling enrollments and alarming attrition rates (Frost, 
1991).  With this advising began receiving attention with programs shifting from authoritative 
prescriptive model to a developmental process with shared advisor-advisee responsibility (Drake, 
Jordan, & Miller, 2013).    Advisors are authority figures in prescriptive advising and they tell 
students what to do, often with little input (Earl, n.d.; Habley & Gordon, 2000).   Developmental 
Advising takes a holistic approach and ideally teaches and mentors students to help them identify 
and achieve their own academic and professional goals (Anderson, Motto, & Boudreaux, 2014).   
In developmental advising, the student is given the resources to self-audit progress toward their 
educational goal (Fusch, 2013).  Advising as a process then focuses attention on the student's 
interaction with all of the college (academic and social resources along with campus personnel) 
as opposed to being told the courses needed to study (Frost, 1991; King, 2005).  Advising goes 
well beyond scheduling and includes decision-making, goal-setting, and teaching students how 
to anticipate and overcome obstacles to their goals (Hunter & White, 2004). 
The National Association of Academic Advising: A Professional Association for Advisor 
           In the late 1970’s, the National Academic Advising Association (NACADA) was formed 
as advising began to have a larger role on college campuses (Nutt, 2003).   NACADA is defined as 
an association for advisors both professional and faculty (Habley, 1994). The association was formed 
to promote “quality academic advising on college and university campuses” (NACADA, 1994).   
As NACADA began to research and publish materials, the field of advising and the role it plays 
on college campuses began to increase (Light, 2001).   The 1980’s brought further interest with 
national survey results being conducted by the American Competency Test (ACT) and increase 
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implementation of Freshman Year Experience Programs (Frost, 1991).  The role of academic 
advising has changed vastly over the years.  What was once considered a task at a college was 
now considered more of a role (Gordon & Habley, 2000).  Advising, as defined by Gordon 
(2007): 
There are many definitions of advising, but most stress the 
importance of understanding individual students and their unique 
needs. Academic advising is often referred to as a process that 
involves a close student-advisor relationship. Advising is seen as 
an important vehicle for helping students achieve educational and 
personal goals through the use of campus and community 
resources. Advising helps students develop professional, 
interpersonal, and academic success through a relationship with 
and guidance from faculty members.  (p. 4) 
Delivery Methods of Academic Advising 
An unfocused advising program is a concern for many institutions and on many college 
campuses it is a low priority activity and ineffective in meeting student and institutional needs.  
The lack of a systematic approach to advising has been identified as a root cause of advising 
inconsistencies (Gordon & Habley, 2000).  Effective advising programs require cooperation and 
an integrated effort among administrative and academic units to meet the academic needs of the 
students it serves.  Habley (1997), identified several organizational models and systems of 
delivery for advising programs.  Seven of these models include faculty advisors:  
1.  Centralized – an advising office in one location staffed by professional advisors; 
2.  Shared – services are shared between a center and academic unit faculty and staff; 
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3.  Decentralized- advising services are provided by faculty or staff in their academic 
departments; 
4.  Faculty- students are assigned a faculty member for all of their advising needs; 
5.  Split – advising office advises specific groups (first year’s students, undecided) and all 
other students are assigned to academic departments or faculty; 
6.  Supplementary – students are assigned a faculty advisor and an office for information 
and referrals, all transactions must be approved by faculty; 
7.  Dual – students have two advisors.  One is a faculty advisor from their major and 
other is a professional advisor; 
8.  Satellite- each academic division is responsible for advising its own students; 
9.  Self-Contained – advising for all students from admission to graduation is done by the 
advising office. 
Research on advising and the varied delivery systems is abundant, but within the 
information, there is little agreement on the best or most effective plan.  One factor has remained 
consistent, and that is faculty involvement has a marked impact on student engagement and 
positively impact student experience. (Habley, Bloom, & Robbins, 2012)  Tinto (2012) indicated 
that there are five conditions known to promote student retention: persistence, expectations, 
support, feedback, and learning.  Involving students in learning happens naturally during class, 
but actively engaging students with faculty outside of the classroom has proven to be more 
difficult (Erickson, 2012). 
Community College Faculty and Their Role in Retention 
Faculty advising in the context of higher education is multifaceted and has been defined 
in a variety of ways (Crockett, n.d).   Faculty members have provided academic advising for 
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students since the onset of higher education (Cook, 2009).  The faculty concept of advising 
expanded when they started advising students about their courses when the elective system (a 
departure from the prescribed curriculum) of education was introduced in higher education in the 
late 19th century (Frost, 1991).  Faculty members have a key role in academic advising for 
students along with classroom instruction.  Faculty advisors at community colleges have an 
increased role in helping students transition to college with the majority of the student population 
being first-generation, high-risk students who need support and direction in order to navigate 
postsecondary education successfully (Radford, Berkner, Wheeless, & Shepherd, 2010; Snyder 
& Dillow, 2012).  The role faculty play in advising may be even more crucial at a community 
college level where students are commuters who are less likely to participate in campus social 
events (McDonald, 2005).  Additionally, students often have competing family and work 
responsibilities which preclude their participation in these events.  Therefore, faculty may have 
the most direct and consistent contact with students (Hasty, 2012).  Faculty advising can help 
students know what is expected of them as a college student in and out of the classroom and help 
them transition and connect to college support services (Drake, 2011) 
 ACT testing indicates that a caring faculty advisor was a strong determining factor in 
student retention.  The more interactions students have with faculty and staff, the more likely 
they are to learn effectively and persist toward achievement of their educational goals.  Student 
reluctance, shyness, apprehension, avoidance and delay can be significant impediments to 
successful interactions with advisors (King, 2005). Struggling students are less likely to take 
advantage of college services or student activities unless there is active outreach (Arnold, 2000).  
First generation students, often classified as at-risk, normally would not seek help on their own 
(Kalinowski, 2016; Rendon, 1994).   By offering knowledge, concern, and availability, faculty 
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advisors can establish trust and build relationships that is critical to students.  Active faculty 
advising outreach has also seen great success in its impact on retention and student success 
(Kolenovic, Linderman, & Karp, 2013; Molina & Abelman, 2000)  
The Center for Community College Engagement (2012) cites at least three specific 
reasons why the student-faculty relationship is so important: 
1. Advising is available to all students (unlike most out of class activities). 
2. Advising is a natural setting for out of class contact between a student and faculty 
member. 
3. Advising enables students to discuss academic concerns, an area faculty are most 
knowledgeable. 
Advising has the potential to create an environment that supports learning by engaging students 
in developing a plan for the successful completion of their academic goals.  Too often advising is 
confused with registration and this rudimentary assumption often reduces advising to a position 
of course selection and scheduling (Hasty, 2012).  The challenge is to develop an academic 
advising system that faculty view as essential, not a peripheral program (Hunter & White, 2004). 
The Roles and Responsibilities of Community College Faculty 
Many community colleges are .in the midst of restructuring projects similar to the 
massive restructuring that has occurred in American industry during the last decade; restructuring 
that has resulted in downsizing and reallocation of resources (Dougherty, & Reddy, 2013).  The 
role of faculty at colleges is ever changing, and demands placed on a faculty member's time and 
effort seem to be increasing.  The faculty role generally encompass multiple areas of 
responsibility including teaching, research and campus service.   Teaching faculty at community 
colleges are academic professionals who are often given the responsibilities of advising.  Faculty 
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advisors provide academic advice, disseminate information, guide students in developing 
appropriate educational plans, and generally assist students with achieving academic success 
(Glennon, 2003).   Moreover, faculty advisors may also promote student awareness of available 
resources and development of decision-making and problem-solving skills (Kuh, 2008).  Faculty 
advisors play a significant role in the student's educational process, which often contributes to 
educational reform initiatives.   
Community college faculty cannot control the characteristics of the students they face, 
but they can control their interaction with these students (Tinto, 2002).  The skills needed to be 
an effective advisor are quite similar to those needed to be an effective teacher.  Faculty 
advisors offer students content expertise to enhance the students experience as they progress 
toward the completion of their degree.  Academic advising, now more than ever, is being 
deemed essential to student success (Brown, 2008).  “No student service is mentioned more 
often in research on student persistence than academic advising” according to John Bean 
(2001).    
The faculty advisor at a community college has multiple roles and responsibilities when it 
comes to advising students.  Many first generation students begin college uninformed.   In 
general, faculty advisors are to inform students about degree requirements and help them create 
educational plans with the goal of earning their degree in a time efficient manner.  Advisors are 
expected to share their knowledge of major and degree (Baker and Griffin, 2010).   Advisors also 
provide students connections to the various campus services and supply the essential academic 
connection between these services (Nutt, 2003).   The ultimate goal of an advisor and for the 
institution is to see students graduate; however, is not always an easy task and advising programs 
cannot be solely responsible for retention rates on a campus (2003).  
COMMUNITY COLLEGE FACULTY ADVISING  
49 
 
Underprepared students present a tremendous challenge to faculty advisors.  With a 
diversified student body with a wide array of needs, the role of advisor becomes more complex.  
Faculty need to be prepared beyond course selection and registration.   Faculty advising is an 
ongoing process of teaching students about course and degree requirements; understanding 
college policies and procedures; and developing and implementing academic goals.  To be 
effective, faculty advisors need knowledge of remedial course sequencing, financial aid rules and 
regulations, career and transfer guidance and anything else students may need advising on 
(Habley & Morales, 2012).  What is often deemed as reluctance or indifference to advising is 
often due to lack of definition, experience and training for the multilayered responsibility of 
advising (Kelly, 2013).    With limited directives, faculty often have a convoluted role in the 
process of advising.  Training for advisors is often insufficient and according to Habley (2003) 
only one –third of colleges provide training or professional development for faculty advisors.  
Advising is often absent from the institution’s mission and administrative priorities that 
determine the faculty focus (Kennemer, & Hurt, 2013).  Faculty advisors are expected to be 
student-centered; however, they have significant responsibilities outside of advising that hold 
substantially more weight in the tenure and promotion process where teaching is viewed as their 
primary role and central mission.  (Baker & Griffin, 2010; Kennemer, & Hurt, 2013).    
Advising is often considered something done in addition to teaching, not necessarily part 
of their role and responsibilities as an educator.  Too often advising responsibilities are not 
considered part of the promotion or tenure process, and therefore, is not deemed a high priority 
(Drake, Jordan; Miller, 2013). The faculty responsibilities that are rewarded and recognized the 
most will be what the faculty spends their time on (Bloom, Hutson, & He, 2008).   For many the 
role of advising is not often specifically identified and expectations are not clearly presented.  As 
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the student population has grown more diverse, so has the scope and complexity of faculty 
advisor requirements and competencies (Anderson, Motto, & Boudreaux, 2014).    Studies show 
that there are four factors that affect faculty member’s ability to provide effective advising to 
students.  They are: 
• how advisors interpret and view their advising role; 
• the level of training and support they have received; 
• institutional expectations for advisors; 
• recognition and reward for competent or excellent advising (Skordoulis & Naqavis, 
2010). 
Summary 
The preceding review provides a summary of existing literature on academic advising 
focusing on Community College students with the goal of studying perceptions of advising from 
the perspective of the faculty advisors. The fact is that more students leave college prior to 
completing a degree than stay.  Although this is not a new problem for community colleges, it 
has become more important than ever for two-year faculty and administration to examine their 
role as educators and focus on student retention (Erickson, 2012). 
 Research indicates that involved students who invest energy in their academic 
experience, participate in campus activities, and interact with faculty are more likely to remain in 
college.  The research that links faculty-student contact and the impact it has upon retention is 
not disputed; but little research has been done on faculty attitudes on their experience with 
academic advising although effective academic advising is clearly linked to success (Hasty, 
2012).  Advising literature offers many different definitions and models of the advising process 
in which faculty advisors have a significant role.   Richard Light (2001) noted that student 
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satisfaction with advising is an important part of a successful college experience.   Findings 
demonstrate that when students engage with faculty advisors, they are more satisfied with overall 
experience at their institution and retention rates improve (Pascarella & Terenzini, 1991; Tinto, 
2000).  Yet for decades, national surveys have found that faculty advising continues to be the 
college experience rated lowest in student satisfaction and therefore, negative perceptions persist 
regarding faculty advising (Allen & Smith, 2008; Dillon & Fisher, 2000; & Habley, 2004).  
Since student retention is linked to satisfaction, efforts to learn more about student- 
faculty advising is critical for higher education institutions seeking to improve retention rates.  A 
convenient response to this perennial problem of student dissatisfaction with academic advising 
is to conclude that faculty should to do more and better advising (Allen & Smith, 2008).  
However, many first generation students begin college with uninformed expectations of college 
and the role of faculty advisors.  It is important, therefore, to understand the difference between 
how faculty view themselves, their roles and responsibilities versus how institutions and students 
view those roles and responsibilities.  Having greater awareness of the disparities may offer ideas 
for bridging the gap and aligning expectations for students, faculty and the institution   (AACU, 
2002, Braxton, Vesper & Hossler 1995).   Studies have been done to ascertain student 
perceptions, but faculty studies are needed (Lowenstein, 2005).  Faculty are actively involved in 
the process and understanding their views and beliefs will be beneficial for creating a successful 
program.  Creating a successful and sustainable advising program takes hard work, dedication, 
and maintenance, but it may improve student satisfaction (Nutt, 2003).  Increased political, social 
and economic expectations have created an element of accountability unseen previously in 
student retention, in which faculty play a key role.  The proposed study may contribute to the 
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existing literature by exploring the perceptions faculty have toward academic advising and 
ultimately help identify key elements for improving the process.  
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Chapter Three: Research Methodology 
This chapter describes the research methodology and procedures that were used in this 
study: (a) an overview of the research paradigm; (b) site and participation selection; (c) data 
collection and data analysis methods; and (d) ethical considerations. 
Overview of Methodology 
 Expanding college access while improving degree completion for low-income and first-
generation community college students is one of the most important challenges facing our nation 
if we are to combat the poor retention and graduation rates that plague two-year institutions 
(Perna, 2015).  The 2008 recession and national skills gap crisis have reframed community 
college efforts to shift from access-based institutions to that of persistence and completion-
focused colleges.   Increasing degree attainment is being explored through a variety of 
completion policies, programs, student support strategies and federal initiatives (Berger & Fisher, 
2013).  In our global, technologically-driven economy, available jobs increasingly require 
education beyond high school and students must graduate with the skills and knowledge to be 
productive members of the workforce (Carnevale, Smith, & Strohl, 2013).   Therefore, 
accrediting agencies and policymakers are demanding higher levels of accountability regarding 
student outcomes and the value that education delivers.  Increased attention is being paid to the 
services provided at these schools, particularly as they affect student retention and completion. 
The common denominator in retention theories, models, and subsequent empirical 
research is that students who become socially and academically integrated into the campus 
environment are more likely to be retained (Rasmussen, 2004).  It is commonly held that faculty 
advising is an important component in accomplishing the goal of student success and a valuable 
means to student satisfaction (Habley, 2012).  Surveys such as the Noel-Levitz Student 
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Satisfaction Inventory (SSI), the American College Test (ACT), and the Community College 
Survey of Student Engagement (CCSSE) indicate their results support the need and importance 
of faculty advisement (Noel-Levitz, 2011; Habley & Morales, 1998).    The terms advising and 
retention are frequently joined and advising is often referred to as the “cornerstone of student 
retention” (Crockett, 1978 & Nutt, 2012).  Although a connection between student persistence 
and faculty advising has been established, the empirical connection is not well documented 
(Cueso, n.d.; Habley, 2012).   Therefore, the gathering of evidence regarding the faculty 
perspective of advising is critical in order to improve advising services in the future.  
This chapter describes the study’s research methodology and overall design processes. 
Organized into four major sections, this chapter details the research design and rationale, site and 
population, research methods, and the ethical considerations.  This qualitative single-site 
phenomenological study explored how faculty members perceive their role and responsibility in 
advising and institutional retention.  The perspective faculty have toward advising can directly 
impact how they interact with students as they serve as support for students to guide them on 
their academic path (Smith, 2003).   Community college faculty that are directly involved with 
academic advising have not been given enough attention in educational research.  This chapter 
also outlines the methods and procedures used for this study.  This study was conducted by 
gathering data from full-time faculty at a community college that utilizes faculty members as 
advisors for its primary delivery of academic advising.   
Community colleges often require faculty to perform the majority of the duties of 
academic advising on campus (King, 2002).  It is often assumed that because faculty teach, they 
can advise. There are several factors that may impact the ability of faculty to advise.  One major 
factor is how they interpret the role they have in advising compared to the expectations of 
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advising by students and administrators. (Gordon & Habley, 2000).  Disparity may exist between 
the role perceived by the various stakeholders causing confusion and ultimately dissatisfaction 
regarding the role and responsibility of the faculty advisor.  To improve advising services, it is 
imperative to understand the faculty perspective pertaining to their role and responsibility toward 
academic advising and its impact on student retention.   
The purpose of this study was to describe, explore and understand the academic advising 
experience of full-time faculty members at a two-year college and to develop an awareness of 
problems or concerns facing advisors.  Knowledge of these issues may allow for a systematic 
approach to solving the problems that plague advisors. The research was conducted using semi-
structured interviews with open-ended, broad questions but focused on the specific 
circumstances in which the faculty work, in order to understand the historical and cultural 
settings of the participants. The researcher's intent was to depict and interpret the perspective of 
faculty regarding academic advising.  During this process, it was important for the researcher to 
"bracket” personal experiences in order to focus on and understand those of the participants in 
the study (Creswell, 2003; Sarma, 2012). 
Research Questions 
1.  How do community college faculty members describe their experiences with the 
academic advising process in regards to areas such as training, student 
engagement, institutional goals and learning objectives?  
2.  What are the connections between academic advising and student success from 
the perspective of community college faculty members?  
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Research Design and Rationale 
 This qualitative phenomenological research study was conducted through a paradigm of 
social constructivism or interpretivism.   Qualitative methodology is described as allowing for 
information to be gathered, analyzed and interpreted in a manner adding to the understanding of 
complex human experiences (Lincoln & Guba, 2000).   Merriam (2009) described qualitative 
research as the pursuit of significance within multifaceted circumstances and the 
phenomenological approach seeks to reveal the common threads of a phenomenon as described 
by a group.  Within qualitative research, phenomenology is appropriate when the research 
problem involves a lived human experience that is nearly or completely unstudied, which was 
the case in this study (Creswell, 2007; Moustakas, 1994). Therefore, a qualitative research 
approach will be utilized for this study to search for meaning and understanding in complex 
situations.     
The strategy of inquiry used for this study was a constructivist approach.  This enabled 
the researcher to compare and categorize the data between individual advisors to evaluate the 
similarities and differences in their perceptions of advising (Creswell, 2012).  Social 
constructivists hold assumptions that individuals seek understanding of the world in which they 
live and work and develop subjective meanings of their experiences (Creswell, 2007).   
Williamson (2006) states that there are two constructivist approaches: the individual, personal 
approach which seeks to understand individual points of view and how meaning is personally 
constructed; the second approach is social construction in which people develop meanings for 
the activities they share.  The procedure involved studying a small number of subjects through 
interviews to develop patterns and relationships of meaning (Moustakas, 1994).    
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The goal of this research is to learn as much as possible on the participants' views of the 
situation being studied to understand their experience in as such that individuals develop 
subjective meanings of their shared experiences - meanings which can be varied and multiple 
(Creswell, 2003).    The researcher sees reality as subjective, acknowledging that people perceive 
situations differently based on their experiences and mental models.  This qualitative 
phenomenological study’s goal was to understand and describe the experience and perspective of 
faculty advising of students at a community college.  There are numerous factors involved in 
community college student retention and the advising process is often complex for a diverse 
student population.  This process may be further complicated by individual faculty perceptions. 
This single-site study was conducted by using semi-structured interview questions to 
explore how faculty members perceive their role and responsibility in advising and its perceived 
link to institutional retention.  A semi-structured interview is a technique for generating 
qualitative data and is characterized by open-ended questions that are developed in advance and 
by prepared probes (Morse & Richards, 2002).   The goal of the one-on-one faculty interviews 
was to collect data rich in detail and important content embedded in context regarding faculty 
perspective of academic advising. 
The study was completed using full-time, teaching faculty.  The participants included 
faculty members who are contractually required to provide academic advising services to 
students and included faculty from a variety of academic disciplines for a broad perspective of 
advising in order to capture the universal experience of community college advisors.   This study 
sought to understand the perceptions developed by advisors during the advising process, it was 
framed from a perspective that allowed the views of the faculty to guide the questioning that was 
as open-ended as possible with minimal structure to guide the responses. 
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Site and Populations 
 Population Description 
 At the time this study began, the community college used for this research employed 382 
full-time faculty members.  The demographic breakdown of the faculty indicated 26.3% minority 
representation.  The College reported that its male-female faculty ratio was 60% male.  The 
average age of the faculty member was 52.6 years with a median length of service to the college 
of 16.6 years.   The faculty is part of a union which handled collective bargaining issues on 
behalf of the full-time faculty.  Collective bargaining offers the opportunity for faculty to be full 
partners in decisions that affect salary, pay practices, and working conditions (NEA, 2016). 
Academic advising is classified as one of the working conditions determined by the agreement 
and is a contractual requirement for all full-time faculty members.  At the time of the study, 
advising was not mandatory nor required for students.  All participants, faculty and students, 
have access to Web advisor, online advising system.  This web interface allows faculty to access 
student information stored in the college database. Faculty can access student educational plans, 
degree requirements, class schedules, final grades, and developmental placement. Software 
training is offered to all teaching faculty in a group setting, one-on-one, or shadowing 
experienced advisors enabling faculty to become comfortable, more familiar with material, and 
learn the procedures of advising.  Surveys are sent yearly to all full-time faculty requesting 
feedback on training topics, training methods and preferred day and time for sessions to be held.  
A variety of advising topics are offered each semester such as tools for advising, financial aid, 
career services, and transfer information, Disability Services, Personal Counseling and Early 
Alert Systems.  Attendance at these training sessions is optional and faculty feedback often 
suggest scheduling conflicts as primary deterrent.  Approximately one hundred faculty a year 
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participate in some form of advising training.    Email advising messages are sent throughout the 
semester alerting and reminding faculty of deadlines, campus reminders, policies and procedures 
and other relevant information.  Additionally, open-source learning management systems or e-
Learning platforms (e.g., Moodle or Padlet) which provide online access to training materials, 
video tutorials, PowerPoint, reference materials, advising manuals, and common advising forms 
are used to supplement the advising experience.     
Site Description 
The research setting for this study will be described as Northeast Community College 
(NECC), a pseudonym to provide confidentiality to participants.  The College is a large, multi-
site school in the Northeastern portion of the United States.  It is in a suburban setting with many 
of its students coming from surrounding urban locations.  NECC has one main campus and two 
offsite locations (branch campus status pending).  The enrollment of the school has wavered 
between 15,000 and 17,000 students since 2007. This two-year school offers over 80 degree 
choices and awards Associate of Arts, Associate of Science, Associate Fine Arts, and Applied 
Associate of Science degrees, over 30 Certificate programs, and several fully online Associates 
degree options. 
Site Access  
In order to do research at Northeast Community College, written approval from their 
Institutional Review Board was obtained (Appendix A).  The steps to obtain the official approval 
and additional Administrative and Union permission was as follows: 
1. Permission was requested from the direct Supervisor to apply to conduct research.  
2. The online application was completed and submitted to the Community College IRB.  
3. The application was reviewed to determine if IRB approval (approximately two-week 
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review). 
4. Formal acceptance notice was received which included expected termination date of the 
study. (Appendix A)  
5. Met with Union leaders to discuss research purpose and plan in order to create awareness 
and support for the research.   
6. Research information, topic, and plan was reviewed with Dean of Student Services and 
Academic Vice President.  
7. Participation of the full time faculty members was solicited via campus-wide email 
requesting volunteers.   
8. Participants in the study were compiled by criterion-based sampling techniques.      
Research Methods 
Advisors' perspectives are crucial to the development of a successful advising process and 
need to be explored (Cuseo, 2003).  A phenomenological study design was used to explore the 
research questions.  Data was collected by conducting interviews and by reviewing a variety of 
institutional documents including the community college’s policy on advising and other related 
documents such as job descriptions, tenure procedures and departmental requirements.  These 
instruments and documents may provide additional understanding of the duties of faculty advisors 
at the institution.  Qualitative research is described as a systematic, empirical strategy for 
answering questions about people in a particular context, and also as a means for describing and 
attempting to understand the observed regularities in what people do, or in what they report as their 
experience (Locke, Spirduso; Silverman, 2007).    Additionally, research is conducted through a 
qualitative inquiry when a detailed understanding of an issue is needed (Creswell, 2007).   A 
phenomenological study is suited for a research project that seeks to understand a group of 
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individuals (like faculty) and their common or shared experiences of a phenomenon, such as of 
advising (Creswell, 2012; Schwandt, 2000).   The phenomenon in this study is how the community 
college faculty perceive their role in helping the institution deal with the issue of student retention 
and the central premise is to describe how faculty assist and advise community college students. 
Overview of Data Collection 
Once approval was granted from the Institutional Review Board (IRB), data collection 
was completed in four main phases.  Following IRB approval, faculty participants were recruited 
for this study by soliciting volunteers.  For this study participants were selected using a Criterion 
strategy which is defined as a purposeful sampling technique often used in qualitative research 
for the identification and selection of information-rich participants as the most effective use of 
limited resources and time constraints (Patton 2002).   This involves identifying and selecting 
individuals or groups of individuals that are especially knowledgeable about or experienced the 
phenomenon being researched, are willing to participate, and have the ability to share 
experiences and opinions in an expressive and reflective manner (Bernard, 2002; Creswell & 
Plano-Clark 2011).    
Selection of Research Participants 
 When sampling there is an attempt to select a portion of the population that conforms to 
the identified characteristics that are being studied (Gall et al. 2007).  Criterion sampling, a form 
of purposeful sampling is the hallmark of qualitative research (Creswell, 2012).  It requires the 
identification of individuals who may offer descriptions, information, and experiences that work 
to clarify the phenomena being studied (Patton, 2002).   Criterion sampling identifies individuals 
with a designated set of specifications or knowledge (Palys, 2008).   For this study, participants 
met the following criteria: 1) full-time teaching faculty, 2) had experience with advising 
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community college students, and 3) had actively participated in advising for at least one year at 
the study site.  Selection of these participants ensured more efficient and effective saturation of 
categories which Morse et al. (2002) believe occurs because the participants have the necessary 
knowledge of the topic being researched.   
Participants Response 
 Much of the qualitative tradition is based on phenomenology because it emphasizes 
experiences and assumes that shared experiences are important (Merriam, 2009).   Creswell 
(2007) suggests phenomenology requires between three to ten participants, with all participants 
having a vast amount of knowledge of the phenomena to be studied.  An introductory email was 
sent to all full-time teaching faculty inviting them to participate in the study (Appendix B).  The 
email contained the purpose of the study, a statement regarding confidentiality of their 
participation in the study, and the information about the extent of their participation.   The email 
also requested that any faculty interested in taking part of the study send an email response.  This 
campus wide email was sent to 250 faculty that met the criteria required for this study.  A total of 
twenty-two faculty members responded to the email request to participate in this study.  The first 
ten participants were contacted with further information on the research and interview format. 
Five additional faculty were designated as back up participants and were enlisted in the event 
scheduling difficulties or other unforeseen complications arose.  The remainder of the faculty 
volunteers were thanked for their response, willingness to participate and informed that the target 
number of participants had been met.  Of the faculty volunteers, 60% of the participants selected 
were male.  Additionally, 70 % of the respondents reported having taught at Northeast 
Community College for more than ten years.  50% have actively advised for more than fifteen 
years and all of the participants had at least five years of community college advising experience.  
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Faculty members volunteered from multiple disciplines allowing for a true cross representation 
of faculty advisors.  For this study, a total of ten interviews were conducted with faculty that 
actively advise community college students. (Table 3. 1) 
 
 
 
Table 3.1 
Faculty Participant Demographics  
 
 
Participant 
 
Gender 
 
Academic Division 
 
Years of advising 
experience 
One Female Humanities >10 
Two Female Business, Arts, & Social Sciences 5-10 
Three 
Four 
Female Health Professions >15 
Male Humanities >10 
Five Male Health Professions 5-10 
Six Female Mathematics, Science & 
Technology 
.>15 
Seven Male Business, Arts, & Social Science >15 
Eight Male Business, Arts, & Social Science >15 
Nine Male Mathematics, Science & 
Technology 
>15 
COMMUNITY COLLEGE FACULTY ADVISING  
64 
 
Ten Male Business, Arts, & Social Sciences >10 
 
 
 
Data Collection Procedures 
 The faculty volunteers were contacted individually via email to set up an interview date 
and time.   Each interview took place on campus during a 6-week time frame during October and 
November 2016 (Appendix C).  The primary research technique involved in-depth, semi-
structured interviews with faculty who volunteered to participate.  Each interview took place in a 
private office to limit distractions.  The study and interview protocol were explained to the 
participants (Appendix D).  The faculty participants were asked twenty open-ended questions 
(Appendix E) and clarifying questions when needed designed to initiate conversation focusing on 
the advising experience of faculty at a community college.    This researcher conducted 
interviews until the required target number of participants (ten) had been met.   All interviews 
were recorded on an iPad and observational notes were taken during the interview process when 
needed.   
The interviews lasted between 34 -75 minutes, depending on the responses of the 
participants.    Descriptive and reflective notes were made immediately following each interview 
so as not to lose important details of the interview (Rubin & Rubin, 2005).   As the primary 
instrument for data collection and analysis the researcher bracketed any personal preconceived 
notions, biases and personal experiences that could have affected the validity of the qualitative 
study.  Bracketing is a methodological device of phenomenological inquiry that requires the 
deliberate putting aside of  one’s own belief about the phenomenon under investigation or what 
one already knows about the subject prior to and throughout the phenomenological investigation 
(Chan, Fung, & Chien, 2013). Within forty-eight hours of the interview the recording was 
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transcribed verbatim using Google Docs Voice Typing and combined with field notes.  A thank 
you note was emailed to each participant with an invitation to discuss the research findings 
(Appendix F)  
 The interviews provided flexibility and ability to adjust the line of questioning with the 
participants as needed rather than relying on the rigid structure of quantitative data collection 
methods like frequently used surveys.  By conducting one-on-one interviews with each faculty 
advisor, the expectation of the researcher was that they would be more comfortable expressing 
opinions and attitudes that might differ from their peers and allow for more self-reflection and 
personal experiences.   The primary disadvantage of conducting individual interviews was 
concern the presence of the researcher may have had some influence on the participants’ 
answers, which potentially leads to information being filtered (Creswell, 2009).  Coordinating 
the interview schedules with the faculty volunteers also proved challenging.  Scheduling periods 
of uninterrupted time between classes, office hours, meeting, clubs and other faculty 
commitments was complicated.   
To summarize the data collection and recording procedures, Creswell (2009) suggested the 
following steps:  
• identify purposefully selected sites and participants 
• indicate the types of data to be collected (qualitative interviews in this study)  
• discussion of strengths and weaknesses of data collection methods  
• establish protocols for interviews  
• establish method of recording interviews (audio recording and field notes)  
• noting sources of data collected 
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Data Analysis 
Creswell (2010) stated that analyzing data requires the researcher to understand how to 
make sense of text.  The purpose of a Phenomenology study is to focus on and comprehend the 
meaning and depth of the participants’ experiences (Hays & Singh, 2012; Moustakas, 1994).   
Creswell believes that phenomenological research uses significant statements, to generate 
meaning and description (2014).    Using the modified Stevick-Colaizzi-Keen Phenomenological 
Data Analysis (Moustakas, 1994) , transcripts were analyzed for themes by systematic process of 
analyzing the data using phenomenological reduction steps of (a) bracketing, (b) 
horizontalization, (c) themes, (d) textural descriptions, (e) structural descriptions, and (f) 
textural-structural synthesis was performed.  
 
 
 
 
Figure 3.1   
Flowchart of data analysis 
 
 
 
 
Creswell (2009) suggested the following data analysis steps conducted simultaneously 
with data collection:  
 
1. organize and prepare data for analysis; 
2. read through all the data for general sense of information; 
 Bracketing  
 
Horizontali-
zation 
Of 
Interviews 
Discovering 
Themes   
Textural 
and  
Structural 
Descrip-
tions 
 
Textural 
and  
Structural 
Synthesis 
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3. begin coding process of data;  
4. identify categories and themes among the data;   
5. decide how descriptions and themes will be represented in findings;  
6. interpret the data. 
Although the experience of the researcher cannot be eliminated,  prior to the research, all 
personal beliefs, values and experiences regarding advising at a community college must be put 
aside in order to accurately capture the experience of the faculty, a practice known as bracketing 
in phenomenological studies (Groenewald, 2004).).  When reviewing the written transcripts each 
statement was considered with respect to significance of the advising experience and all relevant 
statements were noted, this process is called horizontalization.  The interview statements were 
then listed and grouped into clusters which identified the themes of the study.  The themes of the 
study include textural descriptions (what is experienced by the faculty) and structural 
descriptions (how advising is experienced).    
Bracketing  
An important role of the researcher is to identify the assumptions that govern their own 
knowledge of, experience with, and attitudes toward the phenomena being studied to guide how 
they determine what can be known (Butin, 2010).  The first step in managing the data was to 
apply the epoche or bracketing process (Moustakas, 1994).   This process of bracketing enables 
the researcher to fully listen to the participants without interjecting personal feelings while 
engaging in the analysis.  Bracketing keeps the focus of the research process on the participants’ 
experiences (Moustakas, 1994).   The researcher should suspend personal bias or preconceptions 
which could contaminate their ability to understand the phenomenon being studied in the way 
participants experience it. 
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Horizontalization  
The next step of data analysis was to determine significant statements within the 
transcripts (Creswell, 2014; Hays & Singh, 2012).  Hays & Singh (2012) suggest that the 
researcher should “think of your phenomenological data analysis via horizontalization and 
textural and structural description as a metaphorical sieve through which to filter all the 
participant descriptions.  MAXQDA, qualitative data analysis software, was used to analyze the 
ten transcribed interviews.   It is designed to handle non-numeric data by organizing, classifying 
and coding data. The software aided and assisted determining answers to the research questions.  
36 significant individual topics shared by the participants were identified. The data was reviewed 
to extract key phrases, terms to identify meaning from individual experiences of the faculty.   
The memo function of the software was used to make notes and highlight specific passages to 
clarify the context of the codes.  The data presented by the participants, were grouped into 
meaning units and themes called textural and structural descriptions.  
Textural Description  
Textural descriptions strive to comprehend the data by asking what was experienced 
(Moustakas, 1994).  After coding all the transcripts the field notes from each interview were 
reviewed and codes revised to reflect the additional information.  Descriptive quotes from the 
interviews were used to illustrate each theme and to write descriptive summations of faculty 
experiences. Using verbatim transcripts the participants’ feelings were described through a rich 
description of their storytelling (Merriam, 2009; Moustakas, 1994). The use of specific quotes 
from the participants enabled the researcher to more fully understand and describe the 
phenomenon.    
Structural Description  
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Structural descriptions of data analysis identified multiple meanings within the textural 
descriptions that are associated with phenomenological theory.  The structural description 
identifies multiple meanings within the textural description by asking “how” the phenomenon 
was experienced (Moustakas, 1994).   Variations in the meanings in addition to tensions and 
opposites between variant themes is necessary to fully examine and understand the essence of 
their meaning (Moustakas, 1994).  After the textural and structural descriptions of the 
experiences had been synthesized into a composite description, it was here that the description 
became the essence that portrayed the meaning of the experience, and a true understanding of the 
faculty advisors’ lived experiences (Moustakas, 1994).  
Textural-Structural Synthesis 
 The textural-structural synthesis was the final step in the data analysis. This step 
provides the foundation for explaining the “what” and “how” of the phenom (Moustakas, 1994).    
Reflection used throughout this study is what helped create the foundation and the structure for 
the essence of the experience (Moustakas, 1994).   Participants experienced the advising process 
in their own unique way, and within their own personal context. 
Approximately nine total hours (Appendix C) were spent by the researcher conducting 
the actual interviews.   During each interview, notes were taken by the interviewer to describe 
any observations, points of interest or any nonverbal communication that the audio recording 
would not capture. Immediately following each discussion, the interview summaries were 
written up to capture the major points made by the interviewee.   Additionally, after the 
interviews, the audio recordings were transcribed verbatim.  The material was analyzed using the 
Framework Method which is a thematic analysis of the qualitative content (Gail, Heath, 
Cameron, Rashid & Redwood, 2013).    The Framework Method approach is to categorize both 
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the commonalities and differences in qualitative data, before focusing on associations in the data, 
thereby seeking to draw descriptive and/or explanatory clusters around themes (Gale, et al., 
2013).  After the transcripts were coded, field notes were compared to ensure that no codes or 
potential themes were overlooked.  A table was developed to illustrate the primary codes, 
including in vivo codes and their locations within the transcript.  Afterward the transcripts and 
data analysis materials were reread and the narrative constructed by summarizing the materials 
(Creswell, 2003).   By using an axial coding approach to organize categories of codes, primary 
themes emerged (Creswell, 2012).  These themes referred by Creswell (2012) as core category or 
phenomenon depicted the experiences of community college faculty advisors.      
 The summary of the faculty experiences and the discussion of the phenomenon of 
academic advising at a community college may provide information and guide community 
college leaders and advocates toward solutions that can support student success and retention and 
other barriers that may impact degree completion. 
Ethical Considerations 
The study involved human participants for research purposes.   The goal of the study is to 
contribute to the generalized knowledge of community college faculty advisors and their 
perceptions of academic advising.   Interaction occurred during the interview process and 
involved active data collection that may be utilized for future publication and presentation.  The 
participants of the study included only full-time (tenured or tenure-track) faculty at the College 
with advising responsibilities.  The site is not identified other than as a Community College.   A 
pseudonym of NECC (North East Community College) will be used.  The location of the college 
is not necessary for the study; furthermore not mentioning the specific school, will add 
anonymity to the faculty.  The participants will be fully informed regarding the details of the 
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study, including the benefits, the procedures of the research.  The research will do no harm and is 
voluntary.   If a participant felt that "risks” are involved, he/she is able to terminate participation 
in this study.  There are no anticipated risks to the participants for participating in this study 
Interviews were conducted privately to allow faculty the freedom to speak from their own 
perspective describing their own experience and provide better insight to the study as opposed to 
group settings which could thwart individual responses.   Recordings of interviews were 
destroyed upon completion of transcription.    
 Ethical issues were addressed at each phase in the study by diligently protecting the 
interests of human subjects.  To meet professional ethical standards the following considerations 
were made (Smith, 2003): 
● The purpose of the study, the expected duration and the procedures for conducting 
interviews will be clarified to participants. 
● The participants were able maintain the right to decline participation and to withdraw 
from the research once it has started, with no consequences if participation was 
terminated. 
● The participants were given information about how their data will be used 
● The participants were given information about what will be done with the field notes and 
audio recordings during and after the study. 
● The confidential records are stored in a secure area with limited access, and stripped 
identifying information.  
 
Summary  
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This chapter provided the description of the methods used in this study. As indicated 
earlier, a qualitative, phenomenological design was used to examine the perceptions of two-year 
college, teaching faculty have regarding advising.  The research was conducted at a large 
community college in the Northeastern portion of the United States.  Research participants were 
full-time teaching faculty that contractually are obligated to provide advising to students.  Data 
was collected data via in-depth personal interviews which were preceded by the epoche process 
that is fundamental to the phenomenological design.  The data was analyzed using specific 
phenomenological procedures outlined by Moustakas (1994).   The following chapter explores 
the data collection, analysis and findings of the research. 
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Chapter Four 
 
Findings, Results and Interpretations 
 
This chapter describes the collection and analysis of data obtained from interviews 
conducted with full time faculty members who advise students at a two-year college.  A 
description of the advising phenomenon was conveyed through ten individual interviews which 
provided an overall understanding of their experiences. 
Introduction 
 
  A constructivist approach was used to understand the nature of how faculty form their 
perceptions of advising and the possible impacts those beliefs might have on the process and 
student success.   Conducting interviews as the qualitative research method allowed for a more 
in-depth analysis of faculty perceptions regarding the advising process in a community college 
environment.  The use of interviews within this phenomenology study was not to generate 
theory, but to focus on collecting an in-depth description of the participants’ experiences 
(Creswell, 2014; Moustakas, 1994).  The study sought to incorporate the perspectives of faculty 
in their role as advisors to guide the data collection process and subsequent analysis.  Any 
preconceptions of the researcher, a community college advisor, were not a factor in the study.   
Overview of the Findings 
 The overview of this phenomenological study, summary of the qualitative analysis, and 
the findings of the research questions are presented in this chapter.  The findings are organized 
by the major themes and concepts that emerged during the study.   The overall analysis of the 
data is discussed in relation to the research questions posed regarding how teaching faculty 
perceive advising in a community college setting.  Six major categories of responses emerged 
from the initial coding: the role of the faculty advisor, influences on the perceptions of advising, 
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barriers to advising, the need to maximize advising, the importance of advising, and concerns for 
community college students.  From the major categories, additional subcategories and 
interrelationships emerged through open coding.  
Themes  
The purpose of this study was to gain an in-depth understanding of the experiences of 
community college faculty who advise students. The most fundamental mission of qualitative 
research is to identify themes (Ryan & Bernard, n.d.).  Thirty-six codes (Table 4.1) emerged from 
analysis of the interview transcripts.   The responses from interviews were organized into 
categories consistent with the conceptual framework which were: community college student 
population, faculty role and responsibility, and student retention and completion concerns.   From 
the thirty-six codes, six themes emerged to be common in meaningful academic advising 
experiences from this study.  Three themes emerged from the first research question of how do 
community college faculty members describe their experiences with the academic advising 
process as it pertains to training, student engagement, institutional goals, and learning objectives.  
The themes identified were: (a) the role of faculty advisors, (b) influences on the perceptions of 
advising and, (c) the importance of advising.  Three additional themes emerged from the second 
research question of the connections between academic advising and student success from the 
perspective of community college faculty members they were: (a) barriers to advising, (b) the 
need to maximize advising and (c) community college students. 
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Table 4.1. Emergent Themes and Codes of the key characteristics of the phenomena used by 
faculty describing advising at a community college 
 
 
 
Theme 
 
Open Codes 
  
 
Role of 
Faculty 
Advisor 
 
Professional 
  
 Guide 
 
Mentor 
 
 
Teacher 
 
Shared 
Model 
 
 
 
Formal or Informal 
process  
Influences 
on  
perceptions 
of advising  
 
 
Goals 
 
Contractual 
Require- 
ments  
 
Separate 
Obli-
gation 
 
Fear 
& 
concern 
 
Background 
& 
experience  
The  Process 
Of advising/ 
Preparation 
/training 
  
Importanc
e of 
Advising  
 
Improves 
Retention 
 
Provides 
Meaningful  
interaction 
 
Increase 
aware-
ness 
Avoid 
mistakes 
 
Explore 
goals, 
career, 
progra
m  
 
Navigate  
college 
 
Teach self 
reliance 
Barriers to 
advising  
Student 
Obstacles 
 
Lack of 
Clarity 
Student 
personal 
issues 
The 
value 
that is 
placed 
on it 
Wide 
variety of 
student 
variables 
Training/ 
staying current 
 
The need 
to 
Maximize 
Advising 
 
Technology 
software/ 
Social 
media 
 
Advising & 
Teaching 
seamless 
 
Preparati
on 
Training  
& 
Resource
s 
 
Specifi
c or 
cohort 
advisin
g  
 
Create 
Campus- 
Wide 
process 
 
Clearly define 
process & role 
Concerns 
for 
Communit
y  
College 
Students  
Procras 
tinate/ 
unaware of 
conse-
quences 
Lost/lack 
of  
Personal & 
academic  
awareness 
Unprepar
ed/ 
unrealisti
c 
expectati
ons 
Easily 
frustrat
ed 
Multiple  
Priorities/un
clear goals 
Numerous 
Distraction  
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Table 4.2 
Themes and sub categories of faculty perceptions of community college advising 
 
 
 
Themes  Categories 
Role of Faculty Advisor Advising process, institutional 
resource, program expertise, characteristics of 
a faculty advisor 
Influences on perceptions of advising Contractual responsibility,  student 
needs, clarity of goals 
Importance of Advising Positive impact, retention concerns, 
development of student 
Barriers to advising Undefined expectations, 
preparedness of the student, preparing 
the faculty 
Maximize Advising Institutional investment, faculty 
compensation technological investment 
Community College Students Diverse population, Funding college, 
environmental influences 
 
 
 
Research Question One: How do community college faculty members describe their 
experiences with the academic advising process in regards to areas such as training, student 
engagement, institutional goals and learning objectives? 
 
Theme One: Role of the Faculty Advisor   
The faculty participants were asked how they would define advising.  Their responses 
varied and depended upon how they interpreted the question.  Some faculty offered a definition 
of advising describing it as a process to help students recognize their potentials and work toward 
their educational goals.  Other faculty defined advising as it works specifically at NECC, often 
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linked to contractual responsibility.  Some faculty participants suggested that advising was an 
extension of teaching, not a separate function and believed it to be like a guide.  A common 
theme for the faculty was that as advisors they were mentors or guides.  Participant Eight stated:  
Advising is mentoring, tell them what classes will help them 
get the best results, develop a relationship with a student 
enables faculty the ability to help them more. Advising is 
being a mentor to students, get to know them and figure out 
what they need to do, what they need to handle and then teach 
them how to do that.    
Advising Process 
Academic advising is part of a process consisting of routine non-classroom interactions 
between students, faculty and staff members; it plays a role in students’ perceptions of school 
and their connectedness to a college (Gordon, Habley, & Grites 2008).   Faculty advisors are able 
to not only mentor students, but hold the unique positions in which they are able to guide 
students in developing overall educational and career plans (Baker & Griffin 2010; White & 
Schulenberg, 2012).   Faculty experienced the advising process in their own individual way, but 
each of the participants indicated a desire to see students succeed, experienced gratification for 
helping, and expressed the belief that advising was part of their responsibility as an educator.  
The majority of faculty conveyed a preference for a more developmental style of advising (over 
prescriptive), which allowed them to consider the individual needs of a student during the 
advising session.  As described by Margaret King (2005) developmental advising is a process 
based on a close student-advisor relationship intended to aid students in achieving educational, 
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career, and personal goals by utilizing campus.  They wanted more than just tell the students 
what classes to take, they hoped to see them grow and succeed academically.  
The faculty interviewed expressed the belief that connecting with students outside of the 
classroom is important but they had mixed response regarding the scope of advising and their 
role in the process.  Participant Five indicated that he was comfortable advising students 
regarding academics, educational planning, and minor career exploration, but believed that 
professional advisors have a different background and skill set deemed important for student 
success.  Participant Three stated that “advising should not be faculty-driven.  There should be 
hired professionals that are well-trained and knowledgeable about the school policy and 
procedures.”   Participants discussed the increase of personal, emotional, and financial issues that 
regularly come up during advising sessions and the importance of being able to refer students to 
qualified professionals.   Participant Ten stated that “advising used to be educational planning, 
but students today often need so much more information about financial aid, personal and family 
challenges, I worry about misadvising in those areas or overstepping my role.” 
All of the participants expressed an understanding that students expected them (as 
advisors) to guide them through the process of reviewing degree requirements and assist in their 
navigation of college life, but felt that the role was often synonymous with scheduling and 
registration. Participant Seven said “If advising is just telling them the classes they have to take, 
anyone that can read can do it.”  Advising is meant to be a collaboration where students receive 
guidance on educational goals, learn to set academic goals and be connected with campus 
resources (Grites, Gordon, Habley, 2008). 
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Institutional Resource 
The retention literature has long recognized advising as effective institutional strategy for student 
retention (Nutt, 2003).  Faculty believed that advising is most beneficial when discussed 
regularly in the classroom.  Advising does not have to be presented as a lesson, but as a reminder 
that the support is available if and when the student wants it.  Participant Seven stated that 
initially students do not respond to any conversations about advising, primarily because is a 
vague term to them. He said:  
 Students often don’t know anything about college yet.  They do not 
realize the importance or need for advising, but by making a point 
to refer to advising regularly, eventually over time students begin to 
realize how and why advising may be important to them.  
All of the participants felt that faculty advising needs to support with and by professional 
advisors.  Participant Six stated that “in an ideal environment each student should have a 
professional advisor and a faculty advisor working as a team.”  Participants believed that faculty 
and professional advising would have a greater impact on retention, because a greater portion of 
the needs of the student could be addressed. 
Participant Two expressed a belief that for retention it was very important for advisors to 
teach students how to plan and develop a path to graduation.  She stated that “in this economy 
and educational cutbacks faculty need to have more of a vested interest in getting students 
enrolled.”  She felt that “faculty should consider not just course enrollment, but program 
enrollment.”  This sentiment was furthered by Participant Ten as he discussed financial cutbacks 
and the ramifications faced by colleges,” funding shortfalls throughout the college have led to 
reductions in staff as positions go unfilled, a significant increase in adjuncts in an effort to save 
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money, considerably fewer course offerings, and programs closing based on lack of enrollment.”  
Participant Eight also discussed financing and retention stating that: 
 Students are here longer than they should be because of 
developmental course requirements, they want or in some cases need 
everything done for them because they have no base knowledge of 
college, and often they do not know how to handle small problems let 
alone major ones because they never have had to before; these are 
reasons why advising is so important and an area that should be a 
priority and major investment at the college, for the college. 
Program Expertise 
Participants expressed a belief that cohort or discipline based advising was more 
productive and had greater meaning than working as a general advisor.  Participants also agreed 
that having consistency in their advisees gave them the opportunity to develop stronger 
relationships with students over time, which in turn, they believed increased the prospects for 
retention and graduation of students.  Participant Seven spoke of how knowing his advisees from 
the classroom which gave him an advantage advising them.  He stated that “when I have taught 
the students, I feel more confident about recommending courses to them based on what I know 
of their interests and strengths.”  The sentiment was furthered by Participant Three, stating   
“students should be consistent in who they visit, different people can answer questions correctly 
but have different opinions which can create confusion.”  There was a consensus among the 
participants that when advising is just based on who is next in line it becomes a more 
prescriptive process.  Participant Nine discussed sitting in the advising center “I never knew any 
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of the students, was not aware of their strengths, their academic tendencies so the only thing I 
felt comfortable doing was telling them the classes they needed to take.” 
Many of the faculty shared that they engaged students more intently through loosely 
structured or informal roles other than official structured academic advisor. They viewed 
themselves within this roles as educators, mentors and guide.  Participant Two expressed that it 
seemed too formal to say faculty advising and that advising should be an element of the role of a 
community college teacher.  Participants stated that they often give their advisees their personal 
contact information for additional accessibility.   Participant One said “I have many students that 
call me at home or text me when they have a question and being able to answer them in the 
moment may save problems later on.”  This sentiment was furthered by Participant Three, adding 
that “it may take a while at first, but in the long run being able to speak to the students on the 
phone saves me a lot of time and gives the student a feeling of being cared for and listened to.” 
Participants believed that students expected their faculty advisor to be knowledgeable 
about various aspects of the college-going process, which created concern.  Participant Five 
indicated, “There is a fear among faculty advisors that we can mess up and it can cost the student 
time and money.”  Participant Three stated that the fear can be based on not knowing the answers 
and as a professor that is a position many do not want to put themselves in.   The faculty 
indicated that to many students they were a one-stop shop unto themselves.   Faculty explained 
that students sought information from them beyond educational planning, and course selection, 
including such topics as:    
• the transfer process to four year colleges and universities 
• financial aid policies and procedures 
• tuition costs and billing procedures  
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• scholarship opportunities both at the two and four year college level 
• career choices   
Participant Ten stated that  “faculty are experts in their classrooms, but beyond that many do not 
like being put in the position of not knowing, or worrying whether or not they can answer 
questions from so many areas.” 
Characteristics of a Faculty Advisor 
Faculty also discussed specific personal traits that were important to the role of advisor.  
The characteristics they deemed important were possessing the ability to listen to the student, 
being empathic to their situations, and having patience.  Other participants reflected on their own 
prior experiences that they felt had given them a special perspective, such as personal,  
educational  and financial struggles,   Participant Three  stated that the “ability to connect with 
students on that individual level is most important and to remember your own educational 
journey”.    Collectively the faculty interviewed each expressed a personal desire to learn and 
grow as an advisor.  This group participated in advising activities and were comfortable seeking 
assistance when necessary, but acknowledged that many of their colleagues did not share their 
mindset.  Participant Five shared that advising debates often arise at departmental meetings.  He 
said that “for many faculty advising brings with it the unknown or a level of uncertainty that they 
are not comfortable with.” 
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Table 4.3 
 Faculty Advisors’ roles, responsibilities and characteristics 
 
Role of  Faculty Advisor  Responsibilities  Characteristics 
Teacher Clarify student goals and 
degree requirements 
Good Listener 
Mentor Provide accurate information  Empathetic 
Educational facilitator Create Educational plans Careful 
Guide  Communicate deadlines & 
policies 
Accessible 
Campus Liaison Inform students of campus 
resources 
Knowledgeable 
Coach  Improve Retention  Positive & genuine 
 
 
 
Theme Two: Influences on the Perceptions of Advising  
 
Faculty are expected to be student-centered however, many have significant departmental 
and committee responsibilities outside of advising which severely limit their ability to advise.  
Often the institutions missions and administrative priorities determine the amount of emphasis 
placed on advising (Kennemer & Hurt, 2013).   This is most evident is the hiring, promotion and 
tenure procedures often which do not include advising (Baker & Griffin, 2010).  
Contractual Responsibility 
 All of the faculty interviewed indicated that there was no discussion of advising during the 
interview or hiring process. Faculty are hired primarily based on their teaching abilities and 
experiences; the role of advising is less prominent and often nonexistent in the recruitment and 
employment process (Edwards, 2007).  Faculty stated that advising was introduced to them as a 
contractual requirement.  If advising was deemed important by the institution it should be used as 
a criteria for employment and evaluation (Edwards, 2007).  Advising at NECC was described to 
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faculty as something that had to be done during the semester for a prescribed amount of time.   
Participant Ten stated that “when advising is a contractual obligation, it is something else that 
has to be done.”  Participants felt that many faculty often see advising as a chore, not part of their 
role as a professor.   The sentiment was furthered by Participant Five stating that “for many 
advising is a separate job and outside the academic area maybe because it is seen as a function of 
student services not academics.”   
   Several faculty discussed that knowledge of subject matter and teaching experience are 
often the most important criteria for hiring faculty but administratively there is an added 
expectation to advise students.  “Because someone can teach something,” stated Participant Four, 
“does not mean that they will be effective advisors and that’s where the complaints may come 
from. Poor advising can be damaging.”  Participants believed that faculty were an integral part to 
advising, but other avenues should be pursued.  Suggestions included:  
• professional advisors 
• peer advisors 
• technological improvements for training and student planning  
Student Needs 
Advising at NECC was introduced to faculty as something very formal and somewhat rigid.  
Participant Three said that advising was to be done at a certain time and place, reinforcing that it 
is a separate function from their teaching.   Participant Seven said that “the system is set-up so 
that we sit and wait for students to come.  We tell them where and when and then we wait and 
hope.   It would be better served if advising was a seamless part of teaching.”    Participant Two 
discussed the importance of meeting students where they are now.  “Advising can be a minute or 
two in class, after class giving them information that they need.  Students today are different, but 
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we keep to maintain old systems and want them to change, maybe we should change how we do 
business.”   Faculty discussed that many students work and are on campus for classes then leave.  
“Time is often a factor, they rush to class, rush to work and in between take care of families and 
homework.  Students tell me they don’t have time to wait or time to make an appointment”, 
stated Participant Five.   Faculty discussed the importance of technological advancements that 
might improve access to advising for students with time constraints.  E-advising systems and 
other online resources provide another way for faculty to offer advising to students that cannot 
find the time for face to face meetings.   
Clarity of Goals 
Collectively the faculty indicated that one of the biggest problems surrounding advising 
is determining what is expected of them.  Faculty found that advising is not clearly explained nor 
defined.  Participants believed that beyond the contractual responsibility, which is based on hours 
per semester, advising is vague.  Participant Four stated “without a definition advising is left up 
to the faculty to define.  If I do my hours it’s done, like a prison sentence or something I check 
off my to-do list.”  Faculty indicated that when advising is just sitting and waiting for students to 
arrive it feels like a waste of time.  Faculty Eight stated “I used to sit in the Advising Center and 
never see a student, but once my time was completed, I was done with advising for the 
semester.”   Participant Five stated, “When I did not know or have much experience with 
advising it felt separate, like another job.”  Additionally, advisors believed that if advising was 
presented to faculty in a different manner it would improve drastically.   For example, include 
advising in the teacher load or build it into our (faculty) schedule and get paid for it.  Participant 
Ten felt that advising might improve if faculty had more involvement in defining the role and 
responsibilities or if a financial reward was part of it.   
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Theme Three: Importance of Advising 
Advising is often considered the link between the student and the institution.   Faculty advisors 
offer the connection to the college that research indicates is vital to retention (Nutt, 2013).   
Positive Impact 
 “We (faculty) forget that they are 18 years old and often do not see or think long term.  
They need to be taught that this is not grade 13,” stated Participant Nine.  Faculty advisors felt 
their most important advising tasks were:  
• explaining degree requirements 
• discussing coursework 
• developing an educational plan  
• recommending campus resources 
offering information about campus events 
 Participant Four stated that he had to learn things about the college in order to help advisees and 
it provided insight to what his students may need.   He stated that “advising made me realize 
what students need to know, the vast amount of questions they have about college.” Faculty 
discussed how through advising students they began to realize how little students often know 
about higher education.   Collectively faculty felt that being academically unprepared for college 
was only part of the problem.  Participant Eight stated “students finish high school without any 
college preparation, as first generation students, they come without role models.  We speak 
another language in academia, one they have not learned yet.”   It was also noted that as students 
participate in advising, their needs shifted.  Participant Two indicated that “what is discussed in 
an advising session depends on how much the student knows.  At first it may be very limited but, 
the more knowledgeable the student becomes, the questions become deeper.”  Participant Seven 
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stated that “community college students do not realize the extent of what they do not know and 
often you (faculty) have to question them extensively to help them figure out what their question 
actually is.”  
Retention Concerns 
Faculty felt that students need advice for much more than mere academic assistance.  
They expressed that many students needed help with non-academic issues primarily financial and 
personal matters.  Faculty noted that the changing demographic of students has increased and 
diversified the level of help necessary for success and retention.  Participant Ten stated “students 
don’t start college planning on failing, but too often it happens and it is often more than an 
academic issue.”  Participants discussed that many of their students are the first in their families 
to go to college.  Participant Ten Eight stated that “many students do not have the family support 
only because no one in their family went to college, it makes navigating the system that much 
harder.” 
Faculty participants indicated that building campus connections was extremely important 
and the support provided by their colleagues’ campus wide was valuable.  Participant Two shared 
that students are often in a state of transition and a variety of college services may be necessary 
to increase their ability to succeed.  Participant Seven further noted: 
   Community college students are the neediest of the needy and 
help is so much more than academics.  We (faculty) can help if 
advising just becomes part of what we do  The more we, as faculty, 
engage in advising, the more our own awareness increases and we 
become better informed about help available and can pass that 
information along to our students. 
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Participant One believed that at community colleges, advisors provide important information 
about course requirements, offer students the support needed to define a path to success, and 
can inform students about available campus assistance which is often critical for non-
traditional students trying to navigate an unfamiliar educational system.  
Development of Student 
All of the participants stated that the most positive advising experiences at Northeast 
Community College came from knowing that students were better prepared and informed about 
college after an advising session than when they started, giving them a greater chance to succeed.  
Advising allowed faculty to share their passion for their own academic program, field, or career 
which provides students with insight.   The faculty discussed the immediate gratification they 
received from advising which is very different than teaching.  Participant Five stated that “as a 
teacher, you may see a student do well in your class, but never know anything about that student 
or what happens to them after the semester.  Advising student’s semester after semester I watch 
them achieve and witness their success.”  Participant Four stated that “you get to see the growth 
and watch their confidence soar” and Participant Two said “you see as they learn to rely more on 
themselves.”   The faculty believed advising can make a positive impact on the retention and 
ultimate success of students; many mentioned the satisfaction they felt seeing their advisees walk 
across the stage during graduation ceremonies.  Several faculty mentioned that students had sent 
them letters, cards, or emails thanking them for the assistance they gave them. Students thanked 
them for the encouragement, patience, and willingness to be there for them when they were 
struggling and being an advocate for them.  Participant Six said “the students I advise are very 
appreciative of being able to speak to a professional in their field that understands their dreams 
and can help make them a reality.”  
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The participants believed that during advising session’s students are more likely to give 
their undivided attention, sometimes more attention than in the classroom.  The faculty shared 
that through their role as advisors, they see a metamorphosis or transformation occur in students.  
Participant Six noted that “a student walks into an advising appointment and maybe twenty 
minutes later the student walks out and positive growth has occurred.”   Faculty indicated that 
the change or gratification witnessed through advising is often greater than teaching because the 
positive growth of the student is visible.  Faculty indicated that students were often more 
responsive and appreciative of the guidance given during advising as they (the students) began to 
understand more about college or their program.  Participant Two expressed that through 
advising a greater understanding of college and academic programs occurs and a shift in the 
maturity level of the students begins to occur.    
Research Question Two: What are the connections between academic advising and student 
success from the perspective of community college faculty member?  
Theme Four: Barriers to Advising  
There are a wide variety of reasons why community colleges struggle to retain students.  These 
two year institutions often have the students with the most difficulties academically and 
financially (Jenkins & Cho, 2014).  Students arrive unprepared and often without a clear goal 
and guidance is needed in order to improve the success rates at two year institutions (Lee, 
Edwards, Manson, & Rawls, 2010).    
Undefined Expectations 
The most common theme that presented itself as a barrier to advising is the lack of 
definition and clarity.  The expectations and role of faculty and the responsibility of students has 
not been clearly established. Advising can only be effective when all of the stakeholders 
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(students, staff and administration) understand the role of faculty in the advising process 
(Creamer, 2000).   Participants felt that in order for advising to be universally effective, it needs 
to be defined, responsibilities outlined and goals clarified.  
 Participant Five asked “is advising student engagement or registration? I often feel that 
my job as an advisor is to get kids registered, period.”   The participants felt that the wide variety 
of student populations, such as first -time, transfer, adult, international students often have 
complex issues, unique challenges and require specific knowledge beyond academic advising.    
Students enter community college without clearly defined goals and research indicates 
that almost 75% of them enter college without having made decisions about majors or careers 
(Jenkins, & Trimble, 2011).  Participants found that in many cases students had jobs in mind 
without much understanding of the requirements needed to get there.  Participants Seven shared 
experiences of students’ uncertainty:  
 A student will come to me and say I want to be, let’s say a lawyer, 
but when I review the educational path, they say never mind I’ll be 
a cop.  Now admittedly, that one may make sense, but I have had 
students say they want to be a Physical Therapist and then say never 
mind I’ll be a business major or maybe a teacher, without a clear 
idea of where that will lead them.  It sometimes makes offering 
advice challenging. 
Preparedness of Students 
Participant Four stated “students do not understand college at all.  Often the entire 
process has to be explained to them (the student).  Often their expectations of what I should do as 
an advisor do not match what I think my role as an advisor is.”    Faculty felt that often when 
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students come to advising they expect to be told what to take and handed a schedule.  
Participants recognized that many students are not fully aware of the level of personal 
responsibility required for college.  Research supports this indicating that many first-generation 
college students do not have the benefit of parental experience to guide them in preparing for 
college or help them understand expectations after they enroll (Gordon, 2007).  Many students 
turn to advisors for not just academic advice but the guidance needed to navigate campus life 
(Sickles, 2004).   
Additionally faculty discussed the lack of preparedness not only for college, but also for 
life.  Participant One said that beyond academics, students pick a career with little understand of 
what the profession actually is and what work will be required to achieve their goal.  “Our 
students may be high school graduates, but I find many did not prepare for college when they 
were in high school,” stated Participant Ten.  Research reflects that less than half of high school 
graduates complete neither college or career preparation curriculums and finds that students 
often merely accumulate enough credits to graduate (Bromberg & Theokas, 2016).  Furthermore, 
this generation of students is used to getting an award for everything they do, even if it is 
mediocre and they have repeatedly been told that they are all winners according to Participant 
Four.  The social promotion mentality presents a hurdle many students encounter when they 
attend college.  Participant Seven stated “Having a high school diploma does mean a student is 
prepared for college; students show up and expect to be successful, college is often academic 
culture shock for them.”   
Advisors feel that in many cases education is becoming more like a business and students 
are the customers.  Participant Five stated that colleges are taking on more of a corporate culture.  
Participant Four further stated: 
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More and more it seems like they think they are paying for a 
diploma instead of working on an education.  It often seems that 
they (students) feel like graduation is like buying a blouse.  You 
paid for it, so it is now yours.  But, in reality tuition gets you a seat 
in class, not a degree. That is a hard concept for many of them. 
 Participant Two added that students need to be better prepared, “I know they want 
a schedule, but my advice might change based on what they want but too often 
they cannot define their goal.”  Faculty shared that in many cases it seems students 
want a transaction instead of an advising session.  Participant Four said “students 
come in and want to be told what classes to take and that is kind of it.  I feel like if 
I just handed them a list, they would be okay with that.” 
    The faculty interviewed spoke of problems related to student delays.  Collectively faculty 
noted that students wait too long to register for classes and often wait until the end of the 
registration cycles.  They felt that students do not take into consideration the consequences for 
their actions.  Claiming that student delays often prolong their education because courses are no 
longer available, sections of classes are closed, and lines are long and frustrations run high.  
Participant Seven stated: 
Our students have at least three months to register, for fall classes 
registration is open for five months.  They are busy, they wait.  
Students do not plan ahead to make an appointment because they 
don’t think about it, they have time - we have no penalty for late 
registration.  So they put things off because they can.  They 
procrastinate and then rush in, at a time when everything is rushed, 
COMMUNITY COLLEGE FACULTY ADVISING  
93 
 
everything is urgent.  Students do not realize the impact these 
delays may have on their ability to get the financial aid necessary 
or the classes they need.  This must impact retention. 
Faculty indicated that students are not apt to voluntarily seek advising during the 
scheduled registration periods. Faculty felt that their lack of expertise combined with a 
sluggish response to deadlines created problems.  Participant Five felt, “college can be 
overwhelming; students have too many choices and we want them to plan, sometimes months 
ahead of time, that’s hard for this immediate gratification generation.”  Students, especially our 
students do not understand how to pick classes and it seems like they change majors often.”   
Timing and clarity were considered barriers to Participant Six stating that:  
Things are not as clear to students as we expect them or we think 
they are.  The college may deem something important, but they 
operate on different schedules and have different priorities.  The 
College and the students sometimes seem to operate on very 
different schedules. This is evident especially when it comes to 
registration.  We let them register earlier and earlier, they still wait 
until the last minute.  We waste resources and time being surprised 
or maybe unprepared is a better word every year by this predictable 
behavior, every year, and every semester.   
 
Preparing the Faculty  
Faculty also identified training as another barrier that impacted advising.  In order to 
adequately advise community college students, faculty believed they should be knowledgeable 
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or at least be aware of a wide range of campus policies. Workshops have been the primary 
training method used at NECC, but many faculty deemed them ineffective because of the wide 
range of student needs and the wide range of variables.  Participants felt that most faculty 
wanted to advise but were apprehensive that their skills might lead to mistakes that impacted a 
student.  Participants felt that confusion regarding the faculty responsibilities with advising 
thwarts training efforts and the overall advising process. Without clearly articulated advising 
responsibilities, it is difficult to train and prepare faculty advisors to have confidence in being 
able to meet the varied needs of community college students. Training is challenging when 
college rules, policies, programs, and transfer process change frequently.   This was the primary 
reason the faculty gave for wanting professional advisors.   “It is not a matter of laziness, as 
often suggested, but faculty should be concerned and expected to know curriculum and course 
planning, but everything else should be handled by professionals” stated Participant Four.     
 Although faculty had access to advising training, interactions with campus colleagues 
were deemed more valuable.  Faculty found collaboration offered a deeper understanding of 
advising than workshops, training sessions and manuals. Most faculty agreed that the 
professional development offered at the college for advising related primarily on how to use the 
software or navigate the system, but felt more should be done to guide faculty through what an 
advising session should include.  Participant Five stated “I normally have a long list of questions 
that have been posed to me by students - I want to be able to talk about them, I want to confirm I 
gave the right information or find out the correct answer.”   
Faculty also believed that training in areas such as financial and transfer guidelines is 
advantageous because they provide information or give an overview, but faculty did not feel 
equipped to fully advise students in areas like those.  Participants felt it important to be able to 
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refer a student to professionals in those areas.   Participant Three said “faculty cannot know all of 
the things, all of the areas that students need to know about college, we know about academics.”   
Faculty discussed that students are different and each bring unique circumstances and comes 
with their own educational history, they don’t always fit into the boxes.  “Knowing Web advisor 
may be important, it helps me give good academic advice, but beyond that I want backup” stated 
Participant Four.   
Another barrier frequently cited by faculty regarding training and professional 
development is the lack of time and scheduling conflicts which impact their ability to attend 
campus training activities.  A substantial body of literature has highlighted many factors that 
impede faculty advising, the most common of which are a lack of training, time, and incentives 
(Debate, 2010).  The most common type of training for faculty advisors tends to be workshops 
and studies find that many faculty are reluctant to spend more than the minimal amount of time 
necessary on training (Koring, 2005).  Participant Seven expressed an opinion shared by other 
faculty participants that training would be more successful if faculty felt it relevant and a 
valuable use of their time.   Collectively, the participants expressed the need to be 
knowledgeable, up-to-date on the policies, procedures, and resources of the college in order to 
feel competent to advise, but conceded training is often neglected.   Participant Nine suggested 
that training should be available in a variety of delivery methods, not just workshops. He stated 
that “multiple delivery methods is important, faculty learn and acquire knowledge differently and 
need more than a workshop.  Repeated exposure to key elements of advising is very important.”  
Faculty agreed that time constraints and scheduling conflicts often impacted attendance at 
training and believed that online tutorials would be beneficial.  
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 The most mentioned training tool was having a frequently asked question (FAQ) sheet 
available to refer to when advising students.  The responses indicated the need for a brief sheet 
containing up-to-date information that faculty advisors could use in order to give accurate 
information to students.   Participant Ten said “we need an advising cheat sheet of sorts, the 
rudimentary information we all should know and where to send them for the rest.”  Participant 
One stated, "I would like training on college policies and procedures and updates of changes 
during the semester."   Participant Seven stated, "Training on FERPA, resources available on all 
the campus; contacts for the resources."  Several faculty participants mentioned the desire to 
have online tutorials or online training that could be used at one's own convenience, depending 
on the individual's need.  One faculty advisor stated, "All faculty should have to attend a basic 
advising workshop that should be applied to their contractual responsibilities and then online 
access to other important information."   Participant Six discussed the importance of offering 
training regarding the emotional needs of students and students with disabilities.  Participant 
Four discussed the increase of mental disease and the importance of faculty being able to 
recognize and respond to any symptoms exhibited by students not only in the classroom, but 
during advising meetings too.   
The participants responses discussed training methods that they felt would be most 
beneficial to them.  The most frequent types of training methods, other than workshops, 
suggested by the faculty were: 
• FAQ Sheet (frequently asked questions) 
• campus referral and resource guide 
• online tutorials and training 
• shadowing experienced advisors 
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• departmental training 
Theme Five: The need to Maximize Advising 
Studies indicate that in order to improve retention and the success rates at community colleges 
advising must be made a central part of the process and should be an integral part of the culture 
of the institution (Komarraju, Musulkin, & Bhattacharva, 2010). 
Institutional Investment  
Faculty expressed the shared belief that in order for advising services to be maximized 
and improve student retention an institutional investment was necessary in technology, human 
resources, and implementing changes in operating systems.  Collectively the participants agreed 
that retention could be positively impacted by increasing the level of student interaction with 
faculty outside of the classroom and advising is a key area where that can occur.  Faculty 
participants linked the lack of strategic institutional goals and mission something that impacted 
the effectiveness of the advising program.  Participant Seven stated that  
Advising is deemed a key element or component of student 
success, but essentially it operates as it always has, status quo from 
more than twenty years ago.  Where’s the investment, what is 
being spent on improving advising at our school?  Money talks.  
Money is invested, or sunk into other areas, that shows a lot.  
Faculty should do more and better advising is what I hear. 
Participant Four stated, “Faculty are held responsible for advising, but student inertia 
creates conflict.  Our students do not always seek advising in a timely manner or follow our 
timeline due to a lack of experience or knowledge and this creates problems.”   The participants 
believed (good) advising is beneficial to students and in some cases felt advising should be 
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required.  The faculty recognized that making advising mandatory would be a tremendous shift 
in culture for the student population.   Requiring all students to receive advising takes planning 
and this may prove challenging for both the college and our student population professed 
Participant Eight.  Participant One stated “community college students are the neediest of the 
neediest and help is more than just academics.”  Participant Eight worried about the additional 
red-tape, hassles and hurdles that may dissuade the students that were already struggling with 
college.  Participant Ten stated that “advising should be mandatory for all students, but with the 
current population that rushes in last minute to register, it would create tremendous lines, 
increase frustration and probably lower the retention, at least initially.  Is the college, any college 
for that matter, financially able to take that risk?”   Participant Two discussed that advising needs 
to be seamless in order to be effective. Stating that:   
Too often advising is an event.  A workshop, or an Information 
Session, or make an appointment based on a schedule.  It is 
disenfranchising to the faculty when so few students respond or show 
up.  I would not say advising should be part of coursework or 
assignments, but certainly part of a class dialogue in a more informal 
approachable way.  Advising becomes applicable to the student and 
effective for the faculty. 
The participants felt strongly that faculty have a role in advising, but it should be a 
campus wide initiative.  Studies indicate that strong advising programs have a combination of 
committed faculty and professionals (Martin, 2004) Faculty also noted that there has been a 
marked increase in adjuncts and the numbers of full-time faculty have diminished.  This is 
important, because at this time part-time faculty are not required to advise.  Participant Ten stated 
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“departments are smaller than they once were and there are not as many faculty to advise the 
entire student body.  A sustainable system or process of advising needs to be developed and that 
requires campus wide buy-in.” 
Faculty compensation 
Research indicates that faculty advisors play a critical role in promoting retention and 
student success, but participants interviewed indicated that although expectations of faculty 
advisors have increased there continues to be no stipend and it remains an unpaid activity.  
Research indicates that faculty perceptions of can be impacted by the overall lack of reward for 
advising (Kennemer & Hurt, 2013).  
 In terms of being financially rewarded for their advising efforts the faculty interviewed 
were spilt.  Half of the participants believed that advising was part not only part of their job, but 
part of their responsibility as a teacher, especially teaching at a community college.  The other 
half of the faculty expressed the belief that faculty should be rewarded for their efforts and if 
advising was more financially rewarding more may take an active role.  If advising was a paid 
activity, faculty felt, it would serve as a way to require training, eliminate poorly qualified 
faculty advisors and encourage others to engage more in advising.   
Technological Investments 
Participants felt that as an institution we have technologically lagged behind “We (the 
college) rely too often on posters and handouts, emails and phone calls, millennials are used to 
tapping, clicking for an instant answer.” stated Participant Seven.   The faculty felt that the 
website could be improved and should be easier to find information.  Faculty also felt the 
website presented a challenge for students and perhaps hindered their efforts.  Participant Four 
stated: 
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If I have trouble finding something (on the website), and I know 
what I am looking for. I know what it is called, I cannot imagine 
how frustrating it must be for students.  In many cases I think the 
webpage is more of a hindrance and obstructs any efforts they put 
into it.  We force them to call, but they get voice messages.  We 
force them to come in, but then they have to wait.  So much of what 
students need, should be able to be completed online.    
The participants found that the tools or campus resources for advising were lacking due 
to the technology available, specifically Web advisor (the web-based information management 
tool), the online catalog, and the college website.  One faculty respondent explained that poorly 
designed advising tools in Web advisor make it difficult for both students and faculty to 
understand requirements.  “Web advisor and the college catalog need to be better, as in easier to 
navigate and perhaps most importantly accurate,” stated Participant Eight.  Additionally, they 
found web advisor not as intuitive as it should be and riddled with inconsistencies.  Participant 
Seven said “We don’t even use the same words to describe something - in some areas we say 
take a course, in other areas it says one class, in another it says three credits. It may all mean the 
same to us, but to students it seems like different directions or choices.”   Participant Ten stated 
that students find our website challenging and outdated.  He said “we have a static website that is 
text based and we rely on emails as a form of communication with students, our modes of 
operation do not meet theirs.   
The faculty recognize that that technology used by the college, albeit riddled with 
problems, should provide extended access to information, but there was a common concern that 
students are not using it effectively.  Participant Eight stated “students today are the 24 hour and 
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seven day a week generation, but our software has not spurred students to register earlier or 
graduate any quicker.”   Millennials are often referred to as Digital Natives, fluent in technology 
and what they want is a mere click or tap away (Rivera & Hearts, 2006). Participants felt that it 
was important to recognize the characteristics of today’s students because they operate with 
different expectations and we jeopardize retention by not updating our systems and operations.   
Educational technologies offer a variety of approaches which enable educators to reach out to 
students to improve retention including improved mobile devices, video conferencing, student 
information portal, blogs, and chat rooms.   
Theme Six: Community College Students  
For many the image of a community college student is an 18 year old high school graduate, but 
that is not the reality on community colleges nationwide (Center for Community College Student 
Engagement, 2014).   Two year institutions have student bodies that  are racially diverse, but also 
tend to be older with studies indicating that almost 40% of their population is over the age of 
twenty five and juggling jobs, families, finances all while struggling to graduate (Lumina 
Foundation, 2014). 
Diverse Population 
All advisors recognized the fact that the student population of Northeast Community 
College is extremely diverse. The advisors described students at the College as being diverse in 
age, ethnicity, and academic preparedness.  Participant Ten stated that “non-traditional has 
become our traditional population, our normal student population.”  The open-door policies of 
community colleges creates not only academic challenges for students (Gabbard & Mupinga, 
2013). Faculty discussed the issues surrounding first-generation college, academically at-risk, 
financial aid concerns, and outside influences such as work and family.   All advisors expressed 
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concern about meeting the varied needs of students at the college and the importance of 
flexibility in advising to meet the diverse needs of our population.  Participant Ten stated that 
“delivery methods of education have changed, therefore it stands to reason that advising methods 
should change too.”  To meet the diverse needs of students multiple delivery methods need to be 
available such as: tutorials, workshops, online, evening and weekend advising needs to be readily 
available for students. Faculty discussed that contact methods need to change too. Participant 
Three discussed that advising can be face to face, but also online, phone, email are important 
alternatives.  She said, 
 We need to cater to them a bit more especially at the beginning, but it 
pays off in the long run.  Students may not be able to get to us in our 
offices, but exploring other ways (of advising) is critical for retaining 
them.   
Participant Two discussed how important it is to discover what the actual goal of the student 
advisee is and to realize it might be different than her own or that of the institution.  She stated 
that, “Too often students nod and pretend to understand (us) and then disappear.   We often do 
not know why.”   
All participants recognized the transition period from high school to college was a very 
important and often difficult time students.  Participant Four stated that “they do not know how 
to handle problems, they have no experience.”  The sentiment was furthered by Participant Five 
stating that:  
Students do not worry about problems because their parents have 
always taken care of it.  They (students/parents) go right to the top, 
even for the smallest thing - skip the Chair or Dean and go right to 
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the President.  No hierarchy, because every problem is major and 
each one is an emotional outrage.  
Participant Ten stated that he found students “reactive not responsive”.  He explained that 
with “I discuss advising in my class and email students from my program letting them know I am 
available, dates, deadlines and suggested timelines.  Without fail, I get a deluge of emails right 
before the start of the semester asking for help picking their classes.”    Participant Nine said  
Students come see me and they want me to tell them what to take, 
pick their sections, and tell them who is a good professor.  There is 
no planning and a huge disconnect as it seems that students have 
little knowledge that specific classes are already determined by the 
degree.   
The participants identified successful students as those who are prepared and who have 
researched what they want to do.  Faculty further defined successful students as those able to 
articulate their academic and career goals and seek guidance necessary to achieve their goals. 
The faculty participants stressed that being a successful student may mean that they are taking 
developmental classes, they may have a low high school GPA, and a poor SAT score, but they 
come with a plan, with questions, with a goal.   Participant Five stated “they do not expect the 
advisor to do everything for them and they take ownership of their education.”   The faculty also 
said their most successful students sought advising regularly and wanted to ensure that they are 
on the right track to complete their programs.   Other adjectives faculty used to describe 
successful students were determined, motivated, and proactive.   Faculty also noted that many 
successful students have good support systems and understand how education can impact career 
goals.  
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 Unsuccessful students were characterized as being unprepared, considering community 
college to be like grade 13,  registering  late, unable to access online resources, outside 
influences like work and family responsibilities along with procrastination due to social (and 
other) distractions.  Participant Nine stated “procrastination is the biggest problem many of our 
students have.  They procrastinate with homework assignments, studying and that seems to have 
a domino effect on other areas.”   Faculty expressed that the unprepared students were the ones 
who needed the most assistance and time but were often the most challenging to arrange 
meetings with.   Participant Five stated that “Advising is the best thing that as a teacher we can 
be doing to help them (students) get the help they need and get on the correct path.”    
Participants discussed that too often students do not realize help is available to them.   “Our 
students enter the college poorly prepared, our system is complex and without guidance, we 
cannot be surprised the cycle continues,” stated Participant Ten. 
Funding College 
All of the participants indicated that many of their students struggle financially and they 
see this having a grave impact on their academics.  Participant Eight stated:  
 I can’t tell you how many emails or messages I get from my students 
telling me they can’t come to class because they have to go to work, 
or worse telling me they are leaving school so they have to find a job 
or their work schedule changed. 
 Studies indicate that nearly half of community college students reported that a lack of finances 
could cause them to withdraw from their institutions (Smith, 2017).  Faculty indicated that many 
of their students have financial aid and still struggle.  Participant Ten said “Our tuition has 
skyrocketed over the years, we are closing in on two hundred dollars a credit, that adds up to a 
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lot of money each semester.  Financial Aid can only do so much.”    Statistics show that 
approximately 40% of community college students are living in poverty and almost 50% are 
supporting themselves (Lumina Foundation, 2014).  Faculty stated that many of their students 
work multiple jobs and worry more about missing work than class.  Participant Seven stated 
“many of my students have told me they need to be absent from class because they got called 
into work, for them it can be a matter of survival.”  Faculty said these are issues that impact 
retention rates often more so than academic abilities...   
Environmental Influences 
“Students don’t leave their problems home when they come here, they follow them right 
into our classrooms,” said Participant One.  Faculty participants all identified that outside 
influences have a huge impact on the ability of students to perform academically.  “We have 
students that are hungry, homeless, and live with gang violence, some have trouble keeping their 
utilities on, and they don’t have Wi-Fi and can’t afford books.”  A recent study indicated that 
over 50% of community college students struggle to pay for food and stable living conditions 
(Goldrick-Rab, 2016).   Participants felt that retention rates are often linked to academics, but 
there are many factors that impact a student’s ability to succeed.  Participant Seven said: 
Students may have the best of intentions when they start school, but 
they have a shaky academic foundation and need to work to 
survive.  I have had students tell me they can’t come to class 
because they don’t have bus fare.  They have to decide whether to 
buy a book or eat for a month.  How can learning occur when these 
struggles are constant?  
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Low-income, first generation students face numerous challenges that make succeeding 
in college difficulty (Engle & Tinto, 2008).  Faculty indicated many of their students were 
juggling work and family responsibilities which often impact their ability to succeed in the 
classroom again reiterating that attrition is tied to more than their teaching or advising abilities. 
“Life intervenes and often gets in the way of their studies, dropping out or stopping out is a 
regular occurrence, Students in good academic standing often disappear from my class, my 
roster and I never know why,” stated Participant Two.  
 
 
Table 4.4 Significant Statements 
Faculty remarks relevant to the study regarding faculty advisors, community college students and 
concerns as related to themes.  
 
Related 
Theme 
 
Significant Statement 
Faculty 
Partic- 
ipant 
 
 
 
 
 
Theme One 
 
 
Retention is not the only outcome that defines student success. There 
are times when I must advise a student to reconsider their long term 
goals - this may mean take time off because of family issues, discuss 
self-sabotaging habits and career choices in order to be successful.  
 
P2 
When a student knows how to operate web advisor and understands 
their degree requirements, knows how to select courses and register I 
know the value of advising by seeing students obtain the knowledge 
and ability to take ownership of their education.  
 
P6 
There is no better job satisfaction than helping students succeed 
during their time here and then seeing them move on successfully or 
walk at graduation. P1 
Role of 
Advisors  
 When a student is completely comfortable navigating the system and 
the path ahead.  I feel successful when a student realizes they have 
the tools necessary to make decisions, informed decisions.   
P3 
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Theme Two 
If persistence and success are what the college wants to show then 
faculty support needs to be evident. Faculty, students, administration 
are all partners in this process.  Faculty advising, cannot solve all the 
problems.  Faculty should be rewarded for their efforts in this 
process.   
P9 
 Advising has become the scapegoat for all student success related 
issues.  It impacts the desire of many faculty to take part in the 
process.   
P10 
 Faculty are never doing enough, never doing their fair share, and 
never helping enough.  “If only faculty, if only faculty did more 
advising our retention problems would be solved”.  Faculty feel 
beaten up over the numbers.  It is discouraging - worrying about 
classes or programs being cut - keep the students in those seats, get 
more students in seats or… The veiled threat is always an 
undercurrent. 
 
 
P4 
Influences 
on the 
Faculty 
Perception 
of Advising 
It often seems that no matter what happens advising is responsible or 
at fault.  Registration numbers are low, retention numbers, 
graduation numbers are low - It must be because of faculty advising 
P10 
 Faculty fear that they are being held responsible, accountable in a 
“finger pointing” kind of way - no two students are alike, there are 
so many variables, the rules and policies change - advising is not as 
black and white as it once was. 
P7 
 
 
 
 
The actual goal of advising is more than scheduling classes.   Not all 
of our students have the same goals.  We equate success with our 
graduation are we not confusing our own mission as an open door 
institution - anyone can come to learn, and in many cases lives are 
improved but success, real student success can be made without a 
degree being earned.  
P6 
 
Theme 
Three 
 
Students that test into developmental (courses) are starting their 
college in a difficult position.  Advising is important to teach 
students how to navigate the system, to fill in the gaps that they 
come with - advisors help them understand or at least begin to 
understand. 
P8 
Importance 
of Advising 
Students have often not figured out their own responsibilities in 
college, faculty can help them with that - if students reach out to 
advisors early on many pitfalls can be avoided but too often students 
see advising as scheduling.  A seed needs to be planted early. 
P5 
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College is a time of transition and great change for students they 
need good advice. 
P2 
We (the college) do not communicate effectively - our own materials 
are often riddled with mistakes or inconsistencies- if we can’t get our 
own act together how can we expect our students to? 
P7 
 
 
 
A big barrier to the advising process is the lack of rules or clarity. We 
have no deadlines, we might say we do, but we don’t. Everything is 
negotiable. How do we think they will survive in college if we don’t 
start with expectations for them to get in? 
P5 
Students do not understand the whole advising process or more than 
that, they don’t understand college.  They are easily frustrated which 
leads to trouble. 
P4 
 
 
 
 
 
Students are reticent to it. Maybe because they are over scheduled 
and maybe because advising is this open ended thing.  Maybe 
because they associate “seeing a teacher” as a bad or weak thing.  
Once students realize that it is important it’s different- but it often 
takes a while for it to sink it.  
 
P8 
Theme 
 Four 
 
Barriers 
To  
Advising 
Advising as a formal process is a huge barrier.  This generation of 
students think it and want it at the same time.  Scheduling an 
appointment, finding a workshop is lost on them.  It needs to be an 
app on their phone prompting them to come in.  Text not email - our 
systems are antiquated on this generation, 
 
P3 
Timing and lack of clarity.  College is not clear for students- the 
traditional schedule of registering for classes, at least in community 
colleges, does not match the schedule the students follow.  We 
expect it, we can anticipate, but we never seem to be prepared for it.  
We follow our schedule, they follow theirs.  Until we connect them 
there is a barrier. 
P8 
It takes a while for students to figure out what they need.  We talk 
about advising, we encourage them to go, we tell them, we remind 
them but too often students do understand until a few semesters have 
passed.  For community college students, problems can occur and 
multiple in that amount of time.  Students need to connect to 
advising earlier.  
P1 
 Our systems need an overhaul, the world has changed but we operate 
like we did 20 or 30 years ago - we have institutional inertia and 
need to invest in software or technology that can bring advising into 
this decade 
P7 
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Theme  
Five 
What is our investment in advising?  It is a contractual requirement- 
why not expand advising service and provide equitable resources 
including additional services for students that may be at the greatest 
risk.  This requires resources and advising should be expanded to 
something more stable than just faculty completing a contractual 
requirement, 
P4 
Maximize  
Advising 
Clear rules and guidelines would make it easier to advise students 
and help eliminate misinformation or at least lessen 
miscommunication - if everyone is following the same policies “they 
said” will not be a bad thing 
P6 
 Investments made in advising should be considered investing in 
retention.  Our current operating system is not easy for students to 
navigate - students do not read email, do not operate during a 
standard business day, want service remotely as well as face to face.  
P9 
Often students come to the college the week (if we are lucky) before 
the semester starts - everything is rushed.  They rush to apply, to take 
the Accuplacer, they haven’t started financial aid so they don’t have 
the tuition - but the college makes allowances.  This may be done 
with the best of intentions, but often this starts them on the wrong 
path. 
P10 
 
Theme 
 Six 
 
 
Community College students today, are not the same as a generation 
ago.  We see adults, adults in transition - transfer students into the 
college and students preparing to depart - we have so many types it 
is hard to classify. They have families and jobs, sometimes multiple 
jobs- they juggle a great deal - maybe that is not new, in the 
classroom but the variables impact advising. 
P2 
Community 
College 
Students 
 
Millennial students often face challenges in college that they have 
not had before - they are used to having parents solve problems for 
them,  Kids call or bring their parents to advising sessions, it hinders 
growth 
P7 
 High school graduates come poorly prepared for college often with 
developmental requirements and don’t realize reaching their goals 
may be challenging.  They need to catch up with years of education 
in a semester or two- this leads to frustration and that impacts 
retention. 
P3 
 
Summary 
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Advising, more than other student service, demands expertise in academic areas and is 
enhanced by teaching experience (Tuttle, 2000).  This research study examined community 
college faculty experiences with academic advising. The goal was to identify the current state of 
advising as it related to the faculty experiences. This study identifies areas of concern or 
perceived weaknesses in academic advising and it may serve as a foundation for developing best 
practices for faculty advising at other community colleges. The chapter provided an overview of 
the results and findings from the qualitative data analysis of the faculty-advisors of community 
college students and the perception of their role as advisors.   Chapter Five will provide a 
summary of the results, implications for practice, limitations, and implications for future 
research. 
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Chapter Five: Conclusions and Recommendations 
Introduction 
This chapter presents a summary of the research findings, conclusions and 
recommendations for further research based on the findings of the study.  Literature recognizes 
the importance of having positive faculty intervention outside of the classroom in the academic 
lives of students at community colleges through advising (Cohen & Brawer, 2003, Nutt, 2003). 
This study provides data regarding the faculty perceptions of their role in the advising process 
and the challenges they face.  Additionally this study provides information and insights that may 
impact advising done by teaching faculty at a community college.  The research conducted for 
this study adds to the existing body of literature, offering insight and strategies which faculty 
perceive to be important for student academic success. 
Summary of the Research 
A qualitative methodology was identified as the best approach to compile faculty 
experiences and perceptions of academic advising.  The purpose of this phenomenological study 
was to explore, describe, and understand the academic advising experience of full-time faculty at 
a community college.  The study was guided by the following research questions:  
1.      How do community college faculty members describe their experiences with 
the academic advising process in regards to areas such as training, student 
engagement, institutional goals and learning objectives? 
2.      What are the connections between academic advising and student success 
from the perspective of community college faculty members? 
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Semi-structured interviews were conducted to gather data for this study.   They allowed 
the researcher to gain a deeper understanding of faculty perceptions toward advising for 
community college students.  As mentioned in the Statement of the Problem, little is known 
about community college’s faculty experiences in regards to advising. The majority of the 
research related to academic advising is conducted at four-year institutions or from the 
perspective of students.  Studies indicate that a strong advising program has proven to be an 
effective retention tool to increasing continuous enrollment (Cuseo, 2003; Nutt, 2003).   To 
improve the knowledge base of community college faculty and their experiences with academic 
advising, the two main research questions were identified, proposed, researched, and analyzed.  
This chapter discusses the interpretations and conclusions discovered in the findings of 
this study as they relate to influences on the advising process, faculty perceptions of students, 
and advising experiences. It offers information regarding possible implications for practices and 
policies related to the organization and delivery of advising services within a community college 
setting. It contributes to theory about faculty perceptions and influences on the advising process 
as well. Finally, it provides recommendations for future and additional research on advising 
setting, development and implementation of change, and suggestions for studying both students’ 
and faculty perceptions of advising as it relates to the setting and context.  
Discussion 
  The purpose of this study was to explore full-time faculty perceptions regarding 
advising community college students.  The goal was to understand the shared phenomenon of 
faculty advising at a community college.  Little research has been done on faculty perceptions of 
their advising experience; this study examined the attitudes of teaching faculty at a large, urban, 
two year institution in the northeastern portion of the United States.  The findings of this study, 
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create a fuller understanding of the experience of community college faculty advising.  Through 
the quantitative data collected, an overview has emerged depicting the experiences faculty have 
had and their feelings about their advising, the students that they help, and the institutions at 
which they are employed. Understanding how the faculty perceive their role in advising is an 
important step toward implementing systematic institutional change.  
Addressing the first research question of how do community college faculty members 
describe their experiences with the academic advising process in regards to areas such as 
training, student engagement, and institutional goals and learning objectives, the data revealed 
that NECC faculty members generally had positive attitudes regarding their advising 
experiences.  Overall participants indicated that they recognized the need for advising and in 
many cases found advising fulfilling, but recognize the scope of responsibilities has broadened 
and increased for beyond the realm of basic academic advising.  This study indicates that 
personalized advising relationships were important to participants.  Faculty expressed belief that 
knowing a student and working with them over a period of time enhances the advising 
relationship.   
One of the most prevalent findings of this study was that teaching faculty perceived 
advising to be an important service for the students but identified numerous variables that 
influence  how advising may impact student success, retention and ultimately graduation rates.  
Faculty indicated that advising responsibilities have increased and grown more demanding and 
complex.   The scope of advising responsibilities had been primarily educational planning, but 
the diversity of today’s community college student has changed the level of need and increased 
expectations of the faculty advisor.   
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One of the most challenging issues revealed by the study is the lack of clarity regarding 
advising.  The faculty expressed frustration regarding the lack of definition as to what advising is 
at the College.  It seems imperative that the first step toward creating an advising program is to 
define the role and responsibilities of the faculty, the college and the students. There is no clear 
strategic approach or shared vision of advising currently at the institutional level.   There is no 
clear expectation for faculty with respect to their roles and responsibilities in the advising 
process.   The lack of directives or definition of advising conflicts with institutional goals which 
purport to value advising, but the lack of support, recognition, or financial investments prove 
contradictory.  Faculty described the lack of a uniform description of advising has a direct impact 
on the perceptions of their role and responsibilities as a faculty advisor.  Participants described an 
overall lack of coherence regarding advising as a widespread institutional problem.  
Professional development and ongoing training are critical elements for any quality, 
comprehensive advising program (O’Banion, 2013).  Training is an essential part of the growth 
of faculty as an advisor.  The input provided by faculty regarding training methods suggested 
mandating it as part of orientation for new faculty, offering training on a regular basis, and 
provide advising information in segments so that faculty can select areas to be trained in and 
have refresher courses on areas of advising that may not be most relevant to faculty.  Although 
the importance of experience and regular student contact is extremely important, training 
provides the faculty information that will help them avoid many of the pitfalls and challenges 
associated with advising.   Training also provides interaction with colleagues in other areas that 
may prove to be a valuable resource the faculty.  Beyond academics, faculty felt that great 
knowledge of policies, procedures and campus resources would help, especially new faculty, 
become more familiar they college.  It was also suggested that academic departments provide 
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training for their own faculty to create a uniform approach in order to assist students and achieve 
departmental goals.   
Addressing the second research question regarding connections between advising and 
student success the participants realize how contact with faculty through advising may impact 
student satisfaction, retention and ultimately graduation, but the findings highlight the difficulties 
experienced engaging students for advising purposes.  Multiple faculty reported that it takes a 
great deal of time to foster the advising relationship and continuous outreach to the students.  
With an often transient study body at community colleges making connections becomes 
exponentially more difficult.  National data reported by the ACT stating that “advising assists 
students in multiple ways and each campus must make a concerted effort to develop an advising 
strategy to retain its students.  Students who receive effective advising tend to feel positive about 
the institution” (ACT, 2004).  Faculty reported that it took some time for students to understand 
what advising was and recognize its benefits.   The participants indicated that developing a 
relationship and increasing familiarity for students with the advising process has a positive effect 
and encouraged students to meet with faculty advisors more often.  Advising is most effective 
when it develops over time and may be a gradual process for students, but it leads to results 
(Habley & Bloom, 2007). This presents a challenge for many schools with retention rates 
declining, the amount of time an institution has to connect is often limited.   
The participants discussed the importance of introducing advising as a process instead of 
an event.  Traditional methods of advising should be supported through alternative means for 
advising this current student population.  Phone, email and educational software were among the 
suggestions.  The prevailing message was that advising needs to meet the student where they are 
in order to be effective.   Faculty repeatedly stated that students do not follow the same 
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traditional academic calendar.  It was noted that students regularly register in time periods 
denoted as late by the College.  It might prove more effective to plan and prepare advising 
opportunities for what may be a new normal.  Over the years, faculty noted, educational 
opportunities have advanced with online services and classes, advising opportunities should 
expand in a similar fashion. 
Faculty affirmed the belief that the mission of community colleges is to provide access to 
education by having an open door policy, regardless of age, academic preparedness and socio– 
economic background.  In recent years, policy makers and accrediting agencies have increasingly 
turned their attention to student persistence and completion (Bailey, Jaggers, & Scott-Clayton, 
2013). It is important to note that the faculty members interviewed did not assume that access 
equals academic success or that accomplishment is defined solely through graduation.  
Additionally, although the faculty were supportive of the theory that all students should have a 
chance to enroll in college, they also believed that certain student characteristics, especially the 
students who ignored advising and delayed registration until the start of the semester created a 
series of challenges decreasing the chance of retention.  There was resistance amongst the 
participants to the idea of imposing limits on access based on student ability or prior academic 
success.  However, it was noted that the overall lack of student preparedness academically and 
limited understanding of college greatly impacts student engagement.  This supports the data 
reported by the National Center for Educational Statistics (2015) that the lack of readiness for 
college is considered a major component to the low graduation rates experienced by community 
colleges.   
The participants in this study validated Tinto's (2004) belief, indicating that effective 
advising is a part of successful retention programs and it must take into consideration the needs 
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of the students.   They furthered with the belief that in order for advising to be effective a 
partnership should exist between faculty and professional advisors or counselors.  Many of the 
participants in this study had a background in education and tied the advising process more 
closely with their classroom teaching.  They were not looked upon as separate activities, but 
closely related and something done regularly like office hours.  The faculty believed that 
advising should not be viewed as a formal, special event that occurs once a semester.  This 
supports studies that encourage faculty to approach advising as a teaching process rather than an 
additional duty or a means to transfer information (Drake, 2008).   This is consistent with 
research that suggests advising is teaching and should function as a way to facilitate learning  not 
a separate task  Cohen, Brawer, & Kisker, 2014).  
 Participants reflected that students at the community college level are especially in need 
of advising primarily because they are predominantly first generation, underprepared and 
transient.  Many students come to college with little understanding of what it takes to succeed, 
are unfamiliar with the complex college system and find it challenging to navigate.  Tinto (2002) 
noted that faculty cannot control the characteristics of the students they teach (or advise), 
however, they can control how they interact with students.  Faculty bring valuable expertise and 
research often associates positive student outcomes with faculty interaction outside of the 
classroom (Skordoulis & Naqavis, 2010).  The study also revealed that faculty recognize that 
advising is not a passive activity and student success increases when they recognize their role, 
take responsibility and develop a relationship with the faculty advisor.   
Implications for Practice and Policy 
The implications of this study’s findings are important for community college faculty, 
institutions, and students by illustrating how advising is more than giving a student a list of 
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classes and scheduling.  While the findings of this study are limited to one setting, implications 
for practice and policy are suggested for improving advising services in similar settings.  The 
results of this research study provide a deeper awareness of faculty views regarding academic 
advising. The faculty responses are consistent with empirical evidence that demonstrates that the 
students that partake in advising services are more likely to continue to seek advising improving 
their retention and success rate (Cueso, 2008).  In order to proactively address concerns 
regarding student attrition it is important to develop a campus-wide system that makes advising 
an integral part of all students college experience.  
Practice  
The findings revealed that there are several suggestions for how the advising process can be 
improved at Northeast Community College and other community colleges with similar advising 
organization and delivery systems. The data substantiated previous findings within the research 
on faculty advising at community colleges (Center for Community College Student Engagement, 
2009. 
Policy 
Even though the results of this study were from one college setting, it offers implications 
for policy in advising at community college settings. One policy implication is how advising 
should be structured at the college.  It was suggested by numerous faculty that a shared model of 
advising may provide the students with a more complete and comprehensive advising experience 
at all levels. A suggestion to have advising professionals in an advising center to provide entry 
level advising for new students, as a source for students with general questions and overall 
college inquiries.   It was suggested that this service be offered in conjunction with faculty 
advising to provide students with valuable accurate campus and academic information.   
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Participants felt that faculty advising should be based on academic department in order to 
provide more specific, in-depth advising regarding programs of study and coursework, but 
advising is more than just academic.   This shared model of advising would meet the needs of 
community college students and provide them opportunities to develop multiple connections on 
campus.   
The findings in this study indicated a campus-wide disconnect regarding the mission and 
role of advising. The majority of faculty indicate that advising is a form of teaching or mentoring 
but too often students and college personnel link advising to registration activities and functions.   
When advising is considered scheduling, the purpose is diminished and faculty are alienated by 
the clerical process.  Advisors function within diverse environments and face challenges to meet 
the changing needs of the students (Wallace, 2011).  Advising programs should be correlated 
with the mission of the institution and that those who provide the advising should have a clearly 
defined mission that meets the needs of the students and institution Gordon et.al, 2000).    
Therefore the advising mission should incorporate the diverse needs of students.  In order for this 
to occur the institution must be committed to creating a systematic plan for advising in order to 
provide services in an efficient manner to help improve student development, educational and 
career goals. 
Since it is an expectation of faculty to provide advising, the institution should offer 
regular training sessions taught in a variety of ways.  Workshops and training videos should be 
online and updated regularly.  Along with advising skills, technological training regarding 
advising tools is necessary.  Participants commented on their frustration with the advising tools 
currently available, It is recommended that the college invest in technology that make advising 
software  readily available and easily accessible for both the faculty and the student population.  
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Other suggestions include: 
• Faculty advising responsibilities should count toward workload responsibilities.  
• Faculty should be rewarded and recognized for being excellent advisors as their efforts 
impact student retention. 
• Faculty advising should count in the tenure application process. 
• Given the technology available NECC needs to implement an online advising system to 
help faculty advisors reach students. 
• The College has to improve technology in order to engage millennials and future 
generations.   
Implications for Future Research 
 Student-faculty interactions at community colleges have been linked to improved student 
outcomes, including academic success, retention, satisfaction and degree completion (Cejda & 
Hoover, 2010; Deil-Amen, 2011).   Data reveals that community college faculty teach close to 
half of all undergraduate students in the United States, but they remain under-researched. 
(American Association of Community Colleges, 2015; Snyder & Dillow, 2013, Townsend & 
Twombly, 2007) The findings in this study contribute primarily to advising research of how 
various factors influence the advising process from the perspective of the faculty at community 
colleges. It adds to the body of qualitative research on how perceptions of advising impact the 
overall the advising experience for faculty and highlights the importance of exploring how the 
advising process influences faculty and how they impact the advising process.   
Recommendations for Future Research 
This study focused on the perceptions that community college advisors have about the 
advising process. The research in this study was conducted within one community college 
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setting, which limited the generalizability of the study.  However, the findings of this study 
provided a foundation for future research related to advising and provides insight into aspects of 
the advising process from the faculty perspective.  With retention and student outcomes 
becoming a high priority, it is time to reconsider the faculty role in student support systems such 
as advising.   
It is recommended that future research study the perceptions of faculty at multiple 
community colleges. A qualitative study multisite study in which faculty are interviewed at 
several community colleges to gather varied perceptions of advising would build on the 
limitation of the current study. Furthermore, more research is needed specifically on faculty at 
different institutional types including urban and rural community colleges.  It is also 
recommended that a study be conducted that explores both the faculty and students they advise.  
Specifically, the faculty-student advising interactions focusing on the expectations of all 
institutional stakeholder in order to have a better sense of what it means to be a community 
college faculty advisor.  Another recommendation for future research would be to explore the 
perceptions of faculty and college administration have within the same college. The findings in 
this study showed that the faculty held certain perceptions of the college’s administration and 
perceived that the enrollment numbers of the college diminish the overall importance and 
minimize the difficulties associated with advising community college students.  Future research 
could determine the extent those assumptions may or may not be true.  Although this study was 
qualitative in nature, quantitative research in this area could be conducted in the future by using 
the findings to develop surveys to investigate perceived influences on the advising process on a 
wider scale from advisors, students, and administrators in other college settings. 
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Summary  
 Community colleges are appraising high impact initiatives to improve student success 
and retention (Arum & Roska, 2014).  Advising is emerging as one of the most important 
programs for student success (O’Banion, 2013).  The purpose of this study was to create an 
awareness of the faculty perception of advising and the obstacles they face as advisors. 
Knowledge of these problems allows for a systematic approach to solving issues that plague 
faculty advisors. Community colleges continue to look for new ways to serve their diverse 
student populations arrive on campus with various needs, educational goals and expectations.   
However, with decreasing budgets and dwindling state and federal funding, find institutions 
required to do more with less.   The fiscal concerns of retention have shifted the community 
college emphasis from an open door policy to a completion agenda with a focus on retention and 
services such a remediation, orientation, and academic advising (Community College Student 
Engagement, 2012).    
Two year institutions are challenged to serve the needs of their students more efficiently 
by updating and improving retention strategies and advising continues to be a key area.  
However, continued budget limitations have increased the need to do more with less.   Faculty as 
advisors offers a cost effective way to increase the faculty-student connection. The economic 
climate in higher education today seems to indicate that faculty will continue to deliver advising 
(Wallace, 2011).  Researchers have studied the important role advising has in retaining students 
and fostering interactions with faculty and staff outside of the classroom (Braxton & Mundy, 
2002; Chen, n.d.; & McArthur, 2005).   In order to create a faculty driven advising program, a 
paradigm shift is needed to reflect how closely aligned advising is related to teaching.   
Institutions need to do a better job at emphasizing e that faculty advising is a part of teaching 
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(Appleby, 2008).  The influence of a good faculty advisor may make the difference between 
having a successful college experience or a negative one. 
The results of this study provide an overview of community college faculty participants’ 
perceptions with regard to academic advising.   In the past, the success of a community college 
was defined by enrollment and thereby measured merely by access and registration.   The global 
economy and tightening budgets have changed the measure of success which is now more 
closely related to completion and graduation rates (Dougherty & Reddy, 2013). In a time period 
when higher education is facing challenges both financially and philosophically effective 
advising is more important than ever. Advising will play a major role in this transition and 
therefore the perceptions of faculty are extremely important to improve student success. 
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Appendix B 
Email to Full-Time Faculty Requesting Volunteers 
 
Hi, 
I know that most of you know that I have been attending Drexel University working on 
my Doctorate.  I am contacting you to invite you to take part in my research study based on 
faculty advising at a community college. 
During my studies, I realized that there is a great deal of data that links advising to 
retention but most of the studies have been completed from the perspective of the student, not the 
faculty advisor.  There is also a great deal of information that ties faculty involvement outside of 
the classroom with student success and retention but again it does not include much input from 
teaching faculty. 
My research study is looking at academic advising from the perspective of community 
college faculty.  The purpose of my research is to gain perspective and insight from faculty 
advisors at the community college level regarding their experiences advising students.  The 
research will focus on how community college faculty perceive their role in academic advising 
and explore their perspectives on the connection between advising and student retention.  The 
focus will surround two research questions: 
How do community college faculty members describe their experience with the academic 
advising process in regards to areas such as training, student engagement, institutional goals, and 
learning objectives? 
If you would be interested in volunteering to partake in the study, please contact me.  I have 
attached additional information about my study. 
If you have any questions, please let me know. 
 
Thank you, 
Dianna O’Connor 
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Appendix C 
Interview Schedule & Abbreviated Description of Ten Participants in the Study 
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Appendix D 
Faculty Interview Form 
 
Date: __________________________________   
Location:___________________ 
 Introduction to Interview 
To facilitate our note-taking, I would like to audio tape our conversations today.  Your identity 
will not be revealed and for your information, only researcher on the project will be privy to the 
tapes which will be eventually destroyed after they are transcribed.  All information will be kept 
confidential.  Your participation is voluntary and you may stop at any time if you feel 
uncomfortable.  This study does not intend to inflict any harm and is being used for research. 
Thank you for your agreeing to participate.  I have planned this interview to last no longer than 
one hour. During this time, I have a few questions or areas that I would like to cover. 
Introduction to Study 
You have volunteered to speak with me today because you have identified yourself as someone 
that has participated in providing academic advising services to our community college students.   
I hope to describe advising and explore, in particular, advising community college students and 
hope to be able to understand your experience.  As someone who has a great deal to share about 
faculty advising at this institution, I hope to capture that knowledge.   Our research project as a 
whole focuses on the improvement of the advising process/activity, with particular interest in 
understanding how faculty in academic programs are engaged in this activity, how they interact 
with the student  advisee,  and whether we can begin to share what we know about making a 
difference in undergraduate education.  
 
My study does not aim to evaluate your techniques or experiences. Rather, I am trying to learn 
more about faculty advising at a community college, and hopefully learn about faculty practices 
that help improve advising on campus. 
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Appendix E 
Interview Questions 
A. Interviewee Background 
How long have you been: _______ at this institution   _____ an advisor? 
 Division ___________________________________________ 
 
Please share with me  how you define advising or an advisor? 
 
1. Briefly describe your role as faculty advisor.  
2. How were you introduced to advising at the college?  
a. How did you get involved in academic advising? 
3. Was the role or responsibility of a faculty advisor explained to you? 
a. If yes, When? And briefly describe. 
4. What role do you think that faculty should have in advising students? 
5. What motivates you to advise students? 
6.  Do you receive any recognition or acknowledgement from your Division or Institution 
for engaging in advising? 
a. If yes, please describe. 
7. Do you think participation in advising should be acknowledged by the Department    and 
or Institution?  
a. If yes, how so? 
8. Does your Division or Department have any strategies or procedures implemented for 
advising students?  
a. If yes, describe the strategy (strategies) used by your Division for advising? 
9. Have you used any resources or technology for advising? If yes, which ones and how do 
you use them?  
10.  How do you go about determining whether a student grasps the material you present in 
an advising session? 
11.  What (if any) barriers do you think impact advising? And how could these barriers be 
overcome for students and/or faculty?  
12.  How can advising opportunities be maximized for students? 
13.  How can advising opportunities be maximized for faculty? 
14.  Describe the characteristics you associate with excellent faculty advisors? 
15.  Have you had any opportunities for training or development for advising?  
a. If yes, what kind? 
16. Are there any types of training or development opportunities you would like to see for 
faculty advisors?     
17.  What impact does advising have on student retention? 
18.  What are the most common issues students need to discuss during advising sessions? 
19. What are your greatest concerns when advising students? 
20. Have you experienced any changes to the needs of students or the college regarding 
advising? 
a.  If yes, how so? 
Post Interview Comments and/or Observations:   
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Appendix F 
Thank you email for faculty participants 
 Dear ,  
I am writing to thank you for taking part in my study.  I appreciate the time you took to be 
interviewed and the insight you provided for my research. I wanted to make available the 
interview transcript for review and further discussion.  Please contact me if you would like to 
review transcription.  
 
 
 
